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Chapter title will go in here

5.1 Informing Teachers and Schools

WMnet has been aware of the need to 
disseminate messages to schools, both 
to teachers and learners, about this 
topic. WMnet has produced a number of 
documents that have been available both on 
the website and that have been distributed 
both to local authority (LA) key personnel, 
and to schools and teachers to inform them 
about the topic in general, as well as about 
WMnet activities to support teaching and 
learning needs of the topic. The information 
documents produced have been:

An A4 ‘Climate Change’ poster to introduce 
teachers and schools to the programme, and 
to its constituent activities (making a com-
mitment, questions and answers, teaching 
resources, enquirybased learning, data, shar-
ing and collaboration).

An A4 ‘Pledge Poster’ to ask pupils and  •
teachers what they are doing about 
climate change, by offering a range 
of actions that could be selected and 
taken.

An A4 ‘Activities for Primary Schools’  •
sheet, to alert teachers to possible 
activities that they could undertake 
with pupils (the Climate Change 
Pledge, Ask a Question, topical 
activities such as GLOBE Springwatch 
activities, international data exchange, 
exchanging opinions across the world, 
and enquiry-based activities to be 
developed by TIDE~).

An A4 ‘Activities for Secondary Schools’  •
sheet, to alert teachers to possible 

activities that they could undertake 
with pupils (the Climate Change Pledge, 
Ask a Question, a debate on climate 
change, international data exchange, 
exchanging opinions across the world, 
and science investigations).

A double-sided A4 ‘Ask the Expert’  •
sheet, to alert teachers to the expert 
sessions being web-cast.

A letter to teachers and schools,  •
inviting them to the Climate Change 
debate, and offering reasonable travels 
costs to cover attendance. Additional 
ways to support the dissemination of 
information to teachers and schools 
have included:

5.2 Informing from Expert Perspectives

Five web-casts with different subject topic 
experts were planned, run and available for 
view, both at the time they were run, and 
afterwards by accessing the portal. These 
web-casts were designed to inform learners 
from expert perspectives (the web-cast 
topics and schedule are shown in Table 3 
following).

In each case, the web-cast experts were 
located in a studio in their own institutions, 
a link to a school in the region was created 
(so that pupils could be involved and ask 
questions of the expert), and the web-cast 
transmission and recording processes were 
managed within a separate location by 
WMnet. The sessions were advertised as 
being appropriate for pupils in Key Stages 
4 and 5. Across the five web-casts, two 

With the support of
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Introduction – Don Passey

This evaluative study has reviewed the BBC News School Report project, 
as it ran in the north-west of England, in the 2007 to 2008 school year. 
The BBC News School Report project has clearly been successful and 
worthy from a range of perspectives. Evidence reported by different 
stakeholders has been indicative of widespread agreement of worth 
from practitioners. 

The project has enabled young people 11 to 14 years of age to create a 
news report in a form that could be broadcast. In 2008, 52 schools in 12 
local authorities were involved across the north-west, with 45 of those 
schools and 625 students being supported by 11 City Learning Centres.

The most frequent topics selected for news reports by students were: 
safety and comfort; education and school issues; health; sports; 
entertainment; current news stories about individuals; and citizenship, 
finance and current affairs issues. It is of note that these subjects match 
topics of concern highlighted in the government Green Paper ‘Every 
Child Matters’ (2003).

Learning outcomes were concerned with empowering the individual in 
terms of capability, enabling them to use knowledge they developed in 
authentic situations. 

Inclusion was a strong feature of this project, highlighting the 
abilities of student groups to work effectively together, fuelled by the 
importance of deadlines and the demands for high standards. 

The project worked for students with special needs and those not fully 
engaged in school, as well as for gifted and talented students. Students 
often identified strengths in others, and supported each other in the 
knowledge that the successful completion of the end-product was more 
important than the need to question or judge relationships.

Don Passey  
May 2008 
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Forward – Helen Shreeve, 
Editor, BBC News School Report

BBC News is organising School Report so that young people from across 
the UK have the chance to make their own news to real deadlines and 
broadcast it to real audiences.  

During the pilot year 120 schools took part; in 2007-2008 there were 
nearly 300, involving more than 10,000 students. We hope the project 
will continue to develop; our aim is to be as inclusive as possible.

The BBC supports School Report because the first public purpose under 
our Charter is to “sustain citizenship and civil society”, in part by 
providing an impartial news service for all. School Report helps fulfil this 
in 3 ways: 

by engaging young people with news •

by bringing their voices and stories to a wider audience  •

by sharing some of the public service values behind content  •
creation, such as fairness, accuracy, and impartiality since so many 
young people are content creators and distributors now. 

However, School Report is essentially a partnership project. Its growth 
has only been possible because of the enthusiasm and professional 
expertise of a large number of people outside the BBC, particularly 
teachers, City Learning Centre staff and other partners. They run the 
project on the ground not because of BBC objectives, but because they 
see something of educational value for their students, and so a way of 
fulfilling their own organisations’ aims. 

The purpose of Lancaster University’s independent evaluative review is 
to answer two questions:

what can young people learn from taking part in School Report, and  •

What should be the future shape of School Report?  •

Don Passey’s thoughtful work provides material that will help both the 
BBC and our education partners plan for the future so as to build better 
experiences for more students.  

Helen Shreeve 
May 2008 
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1. Executive Summary

1.1 Background

BBC News School Report is an annual a. 
United Kingdom-wide broadcast media 
project, which has just completed its 
second year. This evaluative study 
reviews School Report as it ran in the 
north-west of England in the 2007 to 
2008 school year.

The BBC News School Report project b. 
in the north-west has clearly been 
successful and worthy from a range 
of perspectives. Evidence reported 
by different stakeholders has been 
indicative of widespread agreement of 
worth from practitioners.

The project has enabled young c. 
people 11 to 14 years of age to create 
news reports in a form that could be 
broadcast via the internet. In 2008, 
52 schools in 12 local authorities were 
involved across the north-west, with 45 
of those schools being supported by 11 
City Learning Centres.

Following involvement in lessons, d. 
student groups have generally been 
involved in a practice day in their 
schools (or a local CLC), working in 
groups (sometimes in school groups and 
sometimes with mixed school groups), 
with each student taking a specific role 
or remit. These practice days were often 
supported by mentors from the BBC (a 
professional who went along to help 
the students and teachers).

The culmination of the project was an e. 
event day (a News Day), when students 
produced and edited stories, to a 

specific deadline, ready for broadcast on 
the school website. The BBC showcased 
students’ reports by linking to the 
websites and featuring their work 
on local, regional and national news 
programmes. 

The BBC News School Report project f. 
has been organised and run through a 
small central team based in London. In 
addition, schools in the north-west (over 
50 of some 290 schools nationally), have 
been supported by a specific north-west 
team.

In total, 52 schools in  
12 local authorities  
were involved across the 
north-west. 

BBC News commissioned this small-scale g. 
study, to explore aspects of the project 
in the north-west, to identify main 
learning points arising, in terms of what 
children learn, and to consider where 
the project might go from this point on, 
and how it might develop further.

Methods adopted to gather evidence h. 
to inform the aims of the evaluation 
included a review of the web-site, 
observations at a CLC on News Day, 
discussions on the day with some 
students, teachers, a CLC manager, 
support staff and a BBC mentor, visits to 
schools and CLCs to interview students, 
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teachers, CLC managers and support 
staff, visits to BBC Manchester to 
interview key personnel and mentors, 
and questionnaires distributed by the 
BBC for teachers, CLC managers, and 
mentors to complete on-line.

Since evidence was gathered from all i. 
partners involved (11 CLCs and a Playing 
for Success centre), from teachers in 
about half of the schools involved 
across the north-west, and from 
students in a range of schools (involved 
organisationally in different ways), 
it was felt that evidence could well 
be fairly representative of the entire 
population.

In terms of considering learning j. 
outcomes in the context of this project, 
elements of the current National 
Curriculum, the future National 
Curriculum, the ‘Every Child Matters’ 
agenda, and aspects of learning 
identified in a range of the key 
educational research literature were 
used.

1.2 Key findings

In total, 52 schools in 12 local authorities a. 
(LAs) were involved across the 
north-west. This number represented 
11% of the total number of secondary 
schools in the north-west, but within 
over half of the LAs. In LAs where CLCs 
were involved, there was often a much 
larger representation of schools.

Across the region, 11 CLCs were b. 
involved. Additionally, the project 
involved a Playing for Success (PFS) 
centre, Creative Partnerships, Let’s 
Go Global (a media web-based 
community project), and a Training and 
Development Agency (TDA) project for 
trainee teachers.

In total, 45 schools and 625 students c. 
were supported by the 11 CLCs, so only 7 
schools who took part in the project were 
not involved at some stage with a CLC.

Although the resources used by d. 
different schools and CLCs varied, the 
overall picture was that the resources 
provided by the BBC News School 
Report team were useful and helped in 
a range of ways. CLCs supported schools 
in different ways, with the running of 
preparatory lessons, teacher training 
and support, loaning of equipment, 
hosting practice days, hosting the News 
Day, and hosting resources on web-sites.

Each school or CLC in the north-west e. 
had the opportunity to have access to 
some time and expertise from a BBC 
professional in the central or north-west 
team. In addition most schools and CLCs 
were assigned a BBC mentor to work 
with them directly. Mentors were given 
training for this role (although because 
some mentors needed to be replaced 
at certain times, some mentors did not 
receive the levels of training that others 
had received).

The involvement as a BBC mentor was f. 
seen as being worthwhile generally. 
Mentors often reported seeing needs 
when they were working in schools or 
CLCs that teachers did not see, especially 
when certain approaches were taken, 
and when time needs were critical. 
Benefits for students were reported by 
mentors more commonly than were 
benefits for teachers. Indeed, it was 
reported that teachers tended to act as 
facilitators, rather than always being 
directly involved.

Mentors did not necessarily find this an g. 
easy job to do, and there was a desire 
reported by some mentors to be better 
informed about the likely scale of their 
involvement.

Students created a wide range of h. 
news reports. The news reports were 
categorised broadly according to topic. 
The most frequent topics selected for 
news reports by students were: safety 
and comfort; education and school 
issues; health; sports; entertainment; 
current news stories about individuals; 
and citizenship, finance and current 
affairs issues. 
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It is unlikely that there is any other i. 
channel through which students 
would be able to offer ideas, views 
and perspectives on this range of 
highly relevant and important topics 
to reach wide audiences. It is of note 
that the range of report topics chosen 
by students matched with a number of 
key aspects highlighted by the Green 
Paper, ‘Every Child Matters’. BBC News 
School Report provided many students, 
schools and LAs with opportunities to 
consider a range of these key issues in 
authentic and pertinent ways. These 
topics were clearly of importance to the 
students, and the project enabled them 
to exercise opportunities to add their 
‘student voice’ in appropriate ways.

Observations of the News Day practices j. 
indicated that schools differed in 
terms of their approaches to student 
involvement, selection, and ways of 
supporting students in the project. 
These differences reflected student 
background as well as teacher 
approaches themselves. On the day, 
educational outcomes were identifiable 
in terms of team working and thinking 
skills, as well as specific technical or 
operational skills. The roles of deadlines, 
targets, and remits within groups 
were clearly important; students not 
only developed skills in these areas, 
but were focused on these aspects in 
the context of producing an authentic 
outcome rather than undertaking a 
classroom-based activity.

From a CLC perspective, reflections k. 
indicated that the project had been 
successful in a number of respects, 
strategically, operationally, and 
educationally.

Across the 52 schools involved, l. 
evidence was gathered from 23 teacher 
questionnaires (approaching half of 
the total school population involved), 
and from 8 teacher interviews. The 
numbers of students involved in each 
school varied, from 5 to 100. Some 
schools selected specific groups, while 
others worked with whole class or year 
groups. Gifted and talented groups, 

and volunteers to work in after-school 
groups, were most commonly 
represented.

Teachers felt that the topics chosen m. 
by students were often highly 
appropriate, and that students could 
display creativity when they worked 
on these stories. Teachers reported on 
how ‘mature’ students were when they 
worked on stories.

Teachers reported on how 
‘mature’ students were 
when they worked on 
stories. 

Wide educational gains were reported n. 
by teachers. Educational gains covered 
communication and operational skills, 
group work and team work approaches, 
ownership and independent learning, 
technical skills, confidence, interest, and 
the meeting of deadlines. Aspirations 
for some students were reported to 
have changed, and professionalism 
was seen as a positive spur for some 
students. Teachers reported that their 
main roles in the project were support 
and guidance, with students taking key 
roles and undertaking the majority of 
the work.

Evidence about project outcomes was o. 
gathered directly from 35 students in 
5 different schools. Students reported 
that they found out what they could 
do, rather than what they thought 
they could do. Positive group dynamics 
appeared to be driven by the presence 
of a range of targets, including 
deadlines, but also the needs to 
consider and maintain high standards 
and responsible outcomes. Students 
reflected on their abilities and those 
of others, and weighed up strengths 
and interests of others in terms of how 
these would support the positive and 
successful completion of the activity.
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Experiences showed that this form of p. 
project was highly inclusive, in terms of 
age, ability and engagement. Inclusion 
was a strong feature recognised within 
student groups. Their abilities to work 
effectively together, largely irrespective 
of individual composition, appeared 
to be fuelled by the importance 
of deadlines and the demands for 
high-level standards associated with 
outcomes of the activity. The project 
worked for students with special 
needs and those not fully engaged 
in school, as well as for gifted and 
talented students. Students often 
identified strengths in others, and 
supported each other in the knowledge 
that the successful completion of the 
end-product was the most important 
need, and not the need to question or 
judge relationship.

This project provided a different focus q. 
for students of this age range when 
working together in teams. Often, in 
school situations, team working can 
be rather contrived, as measures of 
attainment often need to be identified 
at an individual rather than at a 
group level. This project enabled both 
individual qualities and team working 
qualities to be developed, in a ‘real’ 
situation.

In considering learning outcomes r. 
arising, there was evidence that learning 
outcomes had arisen (although not 
quantified as to level within the scope 
of this study) in terms of 30 key needs 
of the current National Curriculum 
programmes of study in English, 
Citizenship and ICT, in terms of 45 
key processes and skills of the future 
National Curriculum, in terms of 16 
elements of the ‘Every Child Matters’ 
agenda, and contributions supporting 
authentic learning, understanding 
through discussion, internal cognitive 
aspects, and the transfer of learning. 

Learning outcomes were identifiable s. 
in terms of empowering the individual 
in terms of capability rather than 
being knowledge-based alone. Owing 
to the nature of the group activity, 

empowerment of individuals occurred 
in diverse ways, rather than knowledge 
developing in the same way for all 
students.

1.3 Recommendations for the future of 
the project

This project has clearly been successful, a. 
and has supported a range of important 
outcomes, strategically, operationally 
and educationally. Although the extent 
and depth of these outcomes should 
ideally be established, the evidence 
reported by different stakeholders from 
different perspectives is indicative of 
widespread agreement of worth from 
practitioners.

The involvement of partners in this b. 
project has been important. Some CLCs 
have written in the running of the BBC 
News School Report in their next year’s 
plan. Considering the range of remits 
and needs of CLCs, further involvement 
should be encouraged, especially as 
CLCs provided important links and 
liaison that could not be undertaken 
by a BBC team without further levels of 
investment.

This project is likely to be able to meet c. 
the needs of agendas of other partners, 
including Playing for Success, and 
Creative Partnerships. Exploration with 
these groups would be worthwhile.

Many teachers reported that they d. 
would like to run the project again, 
but staffing and time factors could 
clearly limit their participation. Senior 
leadership team involvement and 
support is likely to be essential for 
sustained participation. Avenues of 
approach through the National College 
of School Leadership, for example, 
should be explored. Time was an issue 
for some teachers; they found teaching 
the 6 lessons to be too time demanding, 
and tended to select 3 lessons or so, or 
to condense them. Some schools are 
considering a wider roll-out this coming 
year. 
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Some teachers and students reported e. 
that this project had encouraged 
them to take up media courses and 
to consider careers in journalism. 
Even should this enthusiasm fade 
with time, at least a more critical 
and knowledgeable attitude to the 
production of news may be of lasting 
benefit. The involvement of this project 
within the wider Diploma programme, 
and the involvement of the 14-19 LA 
teams, should be explored.

The TDA project involvement supported f. 
the wider project in schools in some 
instances. This project highlights a range 
of practices that are likely to be more 
fundamentally important in terms of 
teaching and learning practices in the 
future. This suggests that all trainee 
teachers should be involved in this form 
of project (doing what students would 
do) as a part of their initial training to 
support future practices with students.

BBC mentor time has not always worked g. 
well with all schools, but where it has, 
it has been important and of particular 
value. There is a need to maintain 
this element of involvement. If the 
involvement of schools increases, then 
there may need to be important policy 
decisions taken to ensure that this 
element of support is accessible.

An increase in the number of schools h. 
involved, and accounting for the issues 
raised by schools, suggests that the 
project should be repeated on a number 
of occasions throughout the year. One 
option is that the project be run on a 
termly rather than a yearly basis. This 
would make the project more accessible 
to wider groups of students also.

Outside broadcast, live broadcast and i. 
recorded broadcast programme events 
have been an important element 
arising from this project (such as the 
North-West Tonight programme). 
Developing more regular broadcasts 
of this nature would be likely to be 
welcomed widely by schools and 
communities.
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2. Introduction

2.1 The BBC News School Report project

BBC News have run a School Report project 
for the last two years. The project has 
enabled young people of secondary school 
age to develop practice in, to identify, 
and to create a news report in a form that 
could be broadcast. As the BBC News School 
Report web-site states: “BBC News School 
Report gives 12 and 13-year-olds from UK 
schools the chance to make their own video, 
audio or text-based news at school and to 
broadcast it for real. While the project is 
devised for this age group, students aged 
11 to 14 may also take part. Using lesson 
plans and materials from this website, and 
with support from BBC staff, teachers help 
students develop their journalistic skills and 
become School Reporters” (BBC News, School 
Report, 2008, www.bbc.co.uk/schoolreport). 

Obviously they learnt about 
journalism, but they also 
learnt how to interact with 
other students and adults in 
a number of situations.
Teacher

The origins of BBC News School Report 
can be traced back to 2005, when a News 
Outreach project editor brought together 
a meeting to brainstorm initial ideas that 
developed into the current project. A range 
of key outcomes arose from that meeting: 

agreement that a project concerned with 
producing school reports should be piloted; 
recognition of the need to have lessons 
available that would build up to school 
reports being created; the decision that 
students in year 8 (12 to 13 years of age) 
would be a focal group initially; and that 
school reports produced by students would 
be developed with sufficient quality for them 
to be published and broadcast. 

In the project, individual schools or City 
Learning Centres (CLCs) working with one 
or more schools, have run lessons or sessions 
(using resources such as the lessons from 
the BBC News School Report web-site), 
to help develop news reporting practice 
with classes or groups of students. The BBC 
News School Report web-site (BBC News, 
School Report Resources, 2008), offers a 
wide range of resources to support the 
development of ideas and practice, to 
enable students to work in roles concerned 
with news reporting and production. The 
web-site offers as resources: descriptions of 
the project; six specific lesson plans as well 
as additional lesson plans; videos about key 
points presented by Huw Edwards; a list 
of curriculum topics and subjects that are 
related to and supported by work on the 
project; key points about safety and the law; 
details of how to prepare for a news day; tips 
to help teachers; points about presentation, 
interviewing and the media; information 
about television, radio, online news and 
news via a mobile telephone; sports, political, 
international and entertainment news; 
weather reporting; and reporting in different 
languages.

Following involvement in lessons, student 
groups have generally been involved in a 
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practice day in their schools (or a local CLC), 
working in groups (sometimes in school 
groups and sometimes with mixed school 
groups), with each student taking a specific 
role or remit. These practice days were 
often supported by mentors from the BBC 
(a professional who went along to help 
the students and teachers). Students were 
encouraged to take the lead, with teachers 
and others supporting them. Students had to 
work out what to do, and how to do it. 

The culmination of the project was an 
event day (a News Day), when students 
had to produce and edit news stories, to a 
specific deadline, ready for broadcast. As 
the BBC web-site states: “On 13 March 2008, 
schools around the country will take part in 
a News Day, simultaneously creating news 
reports and publishing them on their school 
websites, to which the BBC aims to link. 
During last year’s News Day students and 
their work featured on News 24, Breakfast 
News, the One O’clock and Six O’clock News, 
Newsround, Radio Five Live, Radio 4, 40 local 
radio stations, 12 regional TV stations, BBC 
Wales, Scotland and Northern Ireland, and 
many local BBC Where I Live websites”. 

In the 2007 to 2008 school year, BBC 
broadcast coverage in the north-west  
included an entire edition of North West 
Tonight available on the BBC website, and 
a 7 hour School Report LIVE TV channel 
from an outside broadcast from a CLC in 
Merseyside.

2.2 How the project has been managed

The School Report project has been 
organised and run through a small central 
team based in London. This team (an editor, 
mentor producer, schools’ producer and web 
producer, with the support of other parts 
of the BBC), has co-ordinated all aspects 
concerned with involvement across the 
United Kingdom (UK) since the project’s pilot 
year during the 2006 to 2007 school year. 
In the 2007 to 2008 school year, given the 
BBC’s move to Salford in 2011, good project 
links already established with CLCs in Greater 
Manchester, and the need for the BBC News 
School Report project to test scalable project 

delivery models, it was decided to accelerate 
the roll-out of BBC News School Report in the 
north-west by creating a specific north-west 
team. This team (a co-ordinator and part-
time assistant) have handled and supported 
the larger representation of schools in the 
north-west (over 50 of some 290 schools 
across the UK). This team have been involved 
since October 2007 in school and CLC liaison, 
running training sessions, mentoring and 
mentor liaison, trainee teacher involvement, 
and outside broadcasts. In parallel, they have 
run a Training and Development Agency 
(TDA) School Report pilot.

During the 2006 to 2007 school year, 9 
schools and 1 CLC took part in the BBC 
News School Report in the north-west (of 
some 120 schools across the UK). During the 
2007 to 2008 school year, the north-west 
team, with the support of the central team, 
worked on agreed targets to increase 
school participation in the region, engaging 
with CLCs to act as delivery partners. They 
recruited the target number of 50 schools by 
December 2007 (and indeed, reported that 
more than the target number could have 
been recruited). When working with schools, 
the team encouraged them to complete 
the six lessons on aspects of news reporting 
before producing reports (and indeed, found 
that schools did this in different ways, some 
covering a lesson each week, while others 
completed all six lessons in one day).

The north-west team have recognised 
a number of important features that 
have led to their success in terms of 
school participation levels and report 
outcomes. These features are in line with 
the observations of the core team also. 
Important elements have been concerned 
with making contacts with key people, and 
linking with CLCs, liaison with mentors, and 
working with schools to address web-site 
problems or other technical issues (so that 
schools did not drop out of the project for 
technical reasons). They also found that there 
was a need to work with schools on aspects 
such as legal, copyright, and intellectual 
property right (IPR) issues. 
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 3. Features of the evaluation

3.1 The evaluation – its purpose, design 
and methods

BBC News commissioned this small-scale 
study, to explore the aspects of the project 
reported on here. The purpose was to 
conduct an evaluation of the BBC News 
School Report project, with a focus on 
practice in the north-west (rather than 
UK-wide). It is worth noting that the focus of 
this evaluative review is different from the 
focus taken by those exploring outcomes in 
three schools participating in the first year 
of the BBC News School Report project in the 
BFI report (Bazalgette, Harland and James, 
2008), which sought to investigate learning 
and teaching about broadcast news. 

 
The two main elements of focus for the 
evaluative review reported here were:

To identify main learning points arising 1. 
from the project, in terms of what 
children learn.

To consider where the project might go 2. 
from this point on, and how it might 
develop as it grows.

 
The evaluation was designed in ways to 
gather evidence to specifically inform these 
elements, by:

Observing the News Day at one of the  •
CLCs.

Collecting views of CLC managers and  •
support staff, teachers, students and 
mentors. 

Considering the subject matter of school  •
reports that students created. 

Conducting face-to-face interviews with  •
a sample of students, teachers, mentors, 
and CLC staff.

 
The methods adopted were, in chronological 
order:

A review of the web-site (identifying  •
key features, purpose, structure, and 
elements of resources).

Observation at a CLC on News Day,  •
with discussions with some students, 
teachers, a CLC manager and support 
staff, and a BBC mentor (identifying 
key elements in terms of organisation 
and practice, in terms of group work, 
and the identification of learning points 
arising).

Visits to schools and CLCs to interview  •
students (see Appendix D for a copy of 
the schedule), teachers (see Appendix 
C), CLC managers (see Appendix A), 
and support staff (using a selected 
sample, identified by the BBC project 
co-ordinator, gathering evidence 
from those involved in different 
implementation models, using a 
structured interview schedule but with 
open questions).

Visits to BBC Manchester to interview  •
key personnel and mentors (using a 
structured interview schedule but with 
open questions, shown at Appendix B). 
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Questionnaires distributed by the BBC  •
for teachers, CLC managers, mentors to 
complete on-line (using structured open 
questions, gathering evidence from a 
self-selected sample rather than from a 
specifically selected sample)

3.2 Evidence gathered

By the end of May 2008, a range of evidence 
had been gathered to inform the needs of 
the study, including a full day of observation 
undertaken on 13th March 2008, and web-
site reviews of resources and reports. The 
level of interview and questionnaire evidence 
gathered is shown in Table 1.

This level of evidence was felt to be likely 
to be fairly representative of the entire 
population, with evidence gathered from:

All 11 CLCs and a Playing for Success  •
(PFS) partner.

Teachers in about half of the schools  •
involved across the north-west.

Students in a range of schools, but  •
involved organisationally in different 
ways.

Table 1: Evidence gathered to inform the study

Form of evidence gathered Frequency

CLC questionnaires 11

CLC manager interviews 2

Mentor questionnaires 6

Mentor interviews 6

Teacher questionnaires 23

Teacher interviews 8

Student interviews (from 5 different schools) 35

Interviews with other key individuals 6
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4. Thinking about learning outcomes

4.1 National Curriculum needs

The National Curriculum programmes of 
study used by schools until summer 2008 
(National Curriculum Online, 2008), list a 
range of elements that could clearly be 
potentially supported by the BBC News 
School Report project:

A range of key needs in English: •

To speak fluently and appropriately in  º
different contexts, adapting talk for 
a range of purposes and audiences, 
including the more formal. 

To listen, understand and respond  º
critically to others.

To participate effectively as members  º
of different groups. 

To participate in a range of drama  º
activities and to evaluate their own 
and others’ contributions.

To use the vocabulary, structures and  º
grammar of spoken standard English 
fluently and accurately in informal 
and formal situations. 

To develop understanding and  º
appreciation of texts.

To develop reading of print and  º
ICT-based information texts.

How meaning is conveyed in texts  º
that include print, images and 
sometimes sounds. 

How the nature and purpose of  º

media products influence content 
and meaning (for example, selection 
of stories for a front page or news 
broadcast).

How audiences and readers choose  º
and respond to media. 

Use imaginative vocabulary and  º
varied linguistic and literary 
techniques.

Exploit choice of language and  º
structure to achieve particular effects 
and appeal to the reader.

Use a range of techniques and  º
different ways of organising and 
structuring material to convey ideas, 
themes and characters.

Use formal and impersonal language  º
and concise expression.

Consider what the reader needs to  º
know and include relevant details.

Develop logical arguments and cite  º
evidence.

Anticipate reader reaction, counter  º
opposing views and use language to 
gain attention and sustain interest.

Reflect on the nature and significance  º
of the subject matter.

A range of key needs in Citizenship: •

The significance of the media in  º
society. 
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Think about topical political, spiritual,  º
moral, social and cultural issues, 
problems and events by analysing 
information and its sources, including 
ICT-based sources. 

Use their imagination to consider  º
other people’s experiences and be 
able to think about, express and 
explain views that are not their own. 

Negotiate, decide and take part  º
responsibly in both school and 
community-based activities. 

Reflect on the process of  º
participating. 

A range of key needs in ICT: •

To be systematic in considering the  º
information they need and to discuss 
how it will be used. 

To obtain information well matched  º
to purpose by selecting appropriate 
sources, using and refining search 
methods and questioning the 
plausibility and value of the 
information found. 

How to collect, enter, analyse and  º
evaluate quantitative and qualitative 
information, checking its accuracy. 

How to interpret information and to  º
reorganise and present it in a variety 
of forms that are fit for purpose. 

To use a range of ICT tools efficiently  º
to draft, bring together and refine 
information and create good-quality 
presentations in a form that is 
sensitive to the needs of particular 
audiences and suits the information 
content. 

How to use ICT, including email, to  º
share and exchange information 
effectively [for example, web 
publishing, video conferencing] whilst 
ensuring their own safety and the 
safety of others. 

Knowledge, skills and understanding  º

through comparing their use of ICT 
with its use in the wider world. 

The National Curriculum programmes of 
study to be used by schools beyond summer 
2008 (QCA, 2008), list a range of elements 
that could clearly be potentially supported 
by the BBC News School Report project:

A range of key skills and processes in  •
English:

Present information and points of  º
view clearly and appropriately in 
different contexts, adapting talk for 
a range of purposes and audiences, 
including the more formal.

Use a range of ways to structure and  º
organise their speech to support their 
purposes and guide the listener. 

Learning outcomes 
were concerned with 
empowering the individual 
in terms of being able to 
use learning in authentic 
situations rather than 
learning being just a 
development of knowledge.

Engage an audience, using a range  º
of techniques to explore, enrich and 
explain their ideas.

Listen and respond constructively to  º
others, taking different views into 
account and modifying their own 
views in the light of what others say.

Make different kinds of relevant  º
contributions in groups, responding 
appropriately to others, proposing 
ideas and asking questions.

Take different roles in organising,  º
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planning and sustaining talk in 
groups.

Sift, summarise and use the most  º
important points.

Extract and interpret information,  º
events, main points and ideas from 
texts.

Select and compare information from  º
different texts.

Assess the usefulness of texts, sift  º
the relevant from the irrelevant and 
distinguish between fact and opinion.

Recognise and discuss different  º
interpretations of texts, justifying 
their own views on what they read 
and see, and supporting them with 
evidence.

Understand how audiences and  º
readers choose and respond to texts.

Understand how meaning is created  º
through the combination of words, 
images and sounds in multimodal 
texts.

How writers present ideas and issues  º
to have an impact on the reader.

How form, layout and presentation  º
contribute to effect.

Write imaginatively, creatively and  º
thoughtfully, producing texts that 
interest and engage the reader.

Adapt style and language  º
appropriately for a range of forms, 
purposes and readers.

Structure their writing to support the  º
purpose of the task and guide the 
reader.

Vary sentence structure for interest,  º
effect and subtleties of meaning.

Consider what the reader needs to  º
know and include relevant details.

Use formal and impersonal language  º
and concise expression.

Develop logical arguments and cite  º
evidence.

Use planning, drafting, editing,  º
proofreading and self-evaluation 
to shape and craft their writing for 
maximum effect.

Summarise and take notes º

A range of key skills and processes in  •
Citizenship:

Engage with and reflect on different  º
ideas, opinions, beliefs and values 
when exploring topical and 
controversial issues and problems.

Research, plan and undertake  º
enquiries into issues and problems 
using a range of information and 
sources.

Analyse and evaluate sources used,  º
questioning different values, ideas 
and viewpoints and recognising bias.

Communicate an argument, taking  º
account of different viewpoints and 
drawing on what they have learnt 
through research, action and debate.

Justify their argument, giving reasons  º
to try to persuade others to think 
again, change or support them.

Represent the views of others, with  º
which they may or may not agree.

Explore creative approaches to taking  º
action on problems and issues to 
achieve intended purposes.

Work individually and with others to  º
negotiate, plan and take action on 
citizenship issues to try to influence 
others, bring about change or resist 
unwanted change, using time and 
resources appropriately.

Analyse the impact of their actions  º
on communities and the wider world, 
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now and in the future.

Reflect on the progress they have  º
made, evaluating what they have 
learnt, what went well, the difficulties 
encountered and what they would do 
differently.

A range of key skills and processes in  •
ICT:

Consider systematically the  º
information needed to solve a 
problem, complete a task or answer a 
question, and explore how it will be 
used.

Use and refine search methods to  º
obtain information that is well 
matched to purpose, by selecting 
appropriate sources.

Collect and enter quantitative and  º
qualitative information, checking its 
accuracy.

Analyse and evaluate information,  º
judging its value, accuracy, plausibility 
and bias.

Select and use ICT tools and  º
techniques appropriately, safely and 
efficiently.

Bring together, draft and refine  º
information, including through the 
combination of text, sound and 
image.

Use a range of ICT tools to present  º
information in forms that are fit for 
purpose, meet audience needs and 
suit the content.

Communicate and exchange  º
information (including digital 
communication) effectively, safely and 
responsibly.

Review, modify and evaluate work as  º
it progresses, reflecting critically and 
using feedback.

Reflect on their own and others’ uses  º
of ICT to help them develop and 

improve their ideas and the quality of 
their work.

Reflect on what they have learnt and  º
use these insights to improve future 
work.

4.2 Important aspects of learning

A range of educational researchers have 
identified the critical importance of certain 
aspects of learning being accommodated 
when students are involved in learning 
activities. A number have been identified as 
being worthy of consideration in the context 
of this study. These are.

Making learning real or ‘authentic’
Bonnett and McFarlane (1997) talk about the 
role of ICT in supporting ‘authentic’ learning. 
They describe this ‘subjective’ aspect of 
learning engendering educative emotion 
or empathy, an integration of aspects such 
as bringing ‘real-life’ feeling to learning, 
bringing ideas of undertaking learning 
directly to the learner experience, offering 
experiential learning and an ownership of 
learning together.

Allowing or supporting discussion
Vygotsky (1962) discusses how thought 
itself develops socially, with external 
speech leading to inner speech through a 
gradual process of internalisation, such that 
the thinking through inner speech itself 
becomes embedded to the point of its not 
being recognised consciously. Pask (1975) 
discusses processes through which learning 
can arise, and how learning occurs through 
conversations about subject matter, with the 
idea of making knowledge explicit. The idea 
here is that conversation exposes the subject 
matter to a series of discussive interactions, 
which can illuminate and heighten 
understanding (Mercer and Littleton, 2007).

Using ICT to support focal aspects of  
cognition
Passey and Rogers (2004) in their research 
suggest that the main focus of teacher 
interest and drive when using ICT is upon 
aspects most commonly reported as leading 
to positive motivation (engagement, 
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research, writing and editing, and 
presentation), and that internal cognitive 
aspects of the learning process (aspects 
such as reasoning, comparing, analysis, 
evaluating and conceptualising) are being 
given less attention overall, and might not 
be supported positively to the same extents 
currently when ICT is used in learning 
activities. 

A focus on the transfer of learning
Bransford et al. (2000) highlight the 
importance of the transfer of learning within 
the wider context of effectiveness, and how 
referring to previous and existing ideas and 
knowledge, and considering how ideas and 
knowledge might be used in other contexts 
and situations, are important aspects of 
successful education.

Literacy in the new digital age
Kress (2005) argues that the contemporary 
communications landscape requires new 
competencies in multimodal meaning-
making. What we understand as literacy 
has to be broadened out from individuals 
reading and writing conventional texts, with 
images merely mobilised as ‘illustrations’, 
to designing and implementing complex 
configurations of modes, often produced 
in collaborations. In order to participate 
effectively in contemporary contexts, 
students have to be facilitated to learn 
the potentialities of various modes of 
communication and have the criticality 
and strategic vision to combine them 
appropriately for a relevant audience. 

The evaluative review will consider whether 
the evidence gathered gives any indication 
as to whether the BBC News School Report 
project has supported a focus on these 
aspects of learning. 
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5. Schools and partners involved in the north-west

5.1 Schools involved in the north-west

In total, 52 schools were involved in the 
BBC News School Report project across 
the north-west. These schools were widely 
located geographically, and are shown by 
local authority (LA) distribution in Table 2.

It should be noted that a small number of 
the schools involved were special schools 
(and the involvement of students from this 
group of schools will be considered within 

the reported findings). Across the region, 
some LAs were not represented (10 out of 
22), but 12 were represented. There are 462 
secondary schools in the 22 LAs across the 
north-west in total, so the 52 schools that 
were involved represented some 11% of the 
total. It should be noted that there were 
larger numbers of schools represented in 
some LAs. In this respect, the importance of 
CLCs is clear (where CLCs were involved, there 
was often a larger representation, and this is 
shown in Table 2 by highlighting in red).

Table 2: Numbers of schools involved by LA across the north-west

Local Authority Number Total secondary schools in the LA  
  (Source: Ofsted, 2008)

Blackburn with Darwen   1 10

Cheshire 2 42

Halton 8 8

Lancashire 5 84

Liverpool 2 29

Manchester 12 23

Oldham 10 15

Salford 6 15

St. Helens 1 10

Tameside 1 18

Trafford 1 18

Wirral 3 22

Total 52 294
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5.2 Partners involved in the north-west

The major partners involved in the project 
during the 2007 to 2008 school year were 
CLCs. Across the north-west, 11 CLCs were 
involved in total. Additionally, the project 
involved:

A Playing for Success centre. •

Creative Partnerships. •

Let’s Go Global (a media web-based  •
community project). 

A Training and Development Agency  •
(TDA) project for trainee teachers.
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6. Topics of school report news stories

6.1 Topics of news stories

Students created a wide range of news 
reports. The news reports were categorised 

broadly according to topic, and these are 
shown in Table 3.

Table 2: Numbers of schools involved by LA across the north-west

Topic    Frequency

Safety and comfort (such as bullying, crime, racism) 22

Education and school issues (such as closures or buildings) 20

Health (including healthy eating)   20

Sports (including school sports events)   18

Entertainment (including entertainment in schools and exhibitions) 16

Current news stories about individuals (such as Sophie Lancaster) 15

Citizenship, finance, current issues and concerns   13 
(such as the Budget, climate change or poverty) 

Science and technology    7

Weather    7

International issues (such as riots)   6

Forms of communication (such as mobile telephones) 4

Shops and shopping    4

Local recreation and living    3

Traffic and transport    3

What’s on    3

Feature programmes (such as Question Time)  1

Historic disasters    1

Languages    1
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There were seven topics that were selected 
by students more often than others. These 
are shown by being coloured red in Table 3. 
Other topics not coloured were involved at 
rather lower levels.

It is clear from the topic list, and from those 
categories where reports were commonly 
involved, that students are concerned about 
a range of important societal and social 
issues. An important point to consider in 
terms of these topic areas is the provision 
of opportunity for students to identify and 
select these topics, and to offer their ideas, 
generating and offering levels of ‘student 
voice’ accessible to a wider audience. It seems 
highly likely that students would not, using 
other forms of activity, be able to provide 
their ideas, views and perspectives on this 
range of highly relevant and important 
topics in the same way, especially in terms of 
audience. 

6.2 Topics and links to ‘Every Child  
Matters’

‘Every Child Matters’ (Green Paper, 2003) 
was an important government publication, 
highlighting the need for LAs and schools to 
consider the educational needs of students 
in terms of wider concerns from social and 
societal perspectives. This Green Paper 
highlighted a number of aspects that schools 
and LAs need to consider. It indicated the 
need for students to:

Be healthy:  •

Physically healthy. º

Mentally and emotionally healthy. º

Sexually healthy. º

Healthy lifestyles. º

Choose not to take illegal drugs . º

Stay safe:  •

Safe from maltreatment, neglect,  º
violence and sexual exploitation.

Safe from accidental injury and death. º

Safe from bullying and discrimination. º

Safe from crime and anti-social  º
behaviour in and out of school.

Have security, stability and are cared  º
for.

Enjoy and achieve: •

Ready for school. º

Attend and enjoy school. º

Achieve stretching national  º
educational standards at primary 
school.

Achieve personal and social  º
development and enjoy recreation.

Achieve stretching national  º
educational standards at secondary 
school.

Make a positive contribution: •

Engage in decision making and  º
support the community and 
environment.

Engage in law abiding and positive  º
behaviour in and out of school.

Develop positive relationships and  º
choose not to bully or discriminate.

Develop self confidence and  º
successfully deal with significant life 
changes and challenges.

Develop enterprising behaviour. º

Achieve economic well-being: •

Engage in further education,  º
employment or training on leaving 
school.

Ready for employment. º

Live in decent homes and sustainable  º
communities.
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Access to transport and material  º
goods.

Live in households free from low  º
income.

It is of note that the range of report topics 
chosen by students matches well with a 
number of the areas of need highlighted 
by ‘Every Child Matters’. It is clear that 
BBC News School Report has provided 
many students, schools and LAs with the 
opportunity to consider a range of these key 
issues in very ‘real’ and pertinent ways. The 
number of topics encouraged by ‘Every Child 
Matters’ for consideration by schools and LAs 
are clearly of importance to the students. 
BBC News School Report is providing a 
vehicle for highlighting and discussing 
these issues; how far schools could do this 
in other ways in classrooms, to engage 
students in discussion and thinking about 
facts concerned with these topics, is not at 
all clear. If evidence gathered for this report 
points to engagement of students with 
these topics, then BBC News School Report is 
clearly supporting important elements within 
an area of educational policy.
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7. Learning points arising during the news day

7.1 Indicators of project outcomes from 
observations of the News Day

Observations of the News Day run in one 
CLC focused on identifying the practice 
happening, organisational and logistical 
considerations, the dynamics of groups 
and individuals involved, and indicators 
of outcomes arising. Evidence about 
these aspects was not only gathered from 
observation, but also from discussions with 
those involved: the CLC manager and support 
staff; the BBC mentor; the teachers and 
support staff; and the students. 

7.2 The organisation and those involved 
in the News Day

The CLC hosted 3 schools on the News Day, 
with 6 students from one school, 10 students 
from a second, and 8 students from the third 
school. The CLC had previously run a practice 
day with the schools, focusing on developing 
iWeb and technical skills. On the News Day, 
the CLC manager was supported by two 
other staff, and there was a BBC mentor 
present. There was at least one teacher from 
each school, with an additional staff member 
provided in the case of 2 of the schools. The 
CLC rooms were divided into two main areas: 
a lower level providing a main working area; 
an upper level providing a quiet room.

At the beginning of the day, the CLC 
manager outlined the plan and intentions for 
the day. A review of some technical aspects 
was offered by one of the CLC support 
staff, showing what could be done with 
certain software, how to format pages, to 
create text, how to handle imagery, handle 
sound, and work in iMovie. Time scales and 

deadlines were made clear at the outset.

The different personnel present clearly had 
different roles. The CLC staff provided an 
organisational infrastructure and technical 
support as needed, the BBC mentor offered 
professional perspectives and identified 
key needs at particular times, the teachers 
supported their school groups as required 
and checked their progress and ideas, and 
the students undertook the work, with each 
team member working in a particular role 
and on a particular remit or set of tasks.

It was clear that the BBC had created a set 
of targets – goals, end-points and objectives 
that were recognised by those involved 
across the day. These targets were broken 
down into areas of work, and remits were 
agreed for particular individual students 
within groups. The end-point was seen as a 
development across a series of tasks, with 
each individual empowered to fulfil one 
or more tasks, with each individual end-
point contributing to the whole. Because 
individual group members were selected 
according to qualities and strengths and 
interests, the group took responsibility for 
the completion of the end-product, rather 
than each individual necessarily having a 
clearly demarcated individual responsibility. 
The CLC staff, teachers and BBC mentor all 
contributed to the empowering of students, 
through the notion of ‘I can do this’. 

The overall purpose of the day was for each 
school group to produce a news report that 
would go live onto the CLC web-site no 
later than 4.00 p.m., that would be linked 
to the BBC website, and that might also be 
highlighted within a BBC television broadcast 
programme (North West Tonight). Once 
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the news report was accessible on the CLC 
web-site and linked to the BBC web-site, 
it would be shown as a location on a map, 
and students would be able to share their 
endeavours with others, with parents and 
with other students and teachers within their 
schools.

7.3 Concerns of teachers on the  
News Day

At an early stage in the day, teachers briefed 
groups. Students became engaged readily, 
and started to explore ways of working 
with the technologies to create outcomes 
that would integrate into a news story (for 
example, two boys explored the use of a 
web-cam to do a video interview, while 
others reviewed BBC web pages). It was 
clear that the creation of the news stories 
involved a series of processes, and that the 
students were involved in completing these. 
However, it was not clear at that stage 
whether students were aware of the entire 
series of tasks, or how they linked to others. 
As the day progressed, it became clearer 
that students were aware of the series of 
processes, although some groups were more 
able to integrate individual features together 
than were others. It was often in the area 
of integration that the teachers and BBC 
mentor supported groups most. Students 
were seen to take responsibilities, and to 
work individually initially, on specific tasks 
associated with their remit in the group.

Although it was clear that group work was 
an important feature of this project, teachers 
were not necessarily initially involved 
because of this aspect. One teacher, a teacher 
of English, for example, chose to do this 
project because he felt it had potential 
to support literacy. He was interested in 
how the technology was being used (as 
technology was not used a great deal in 
school at that time). He had used 4 weeks 
of English lessons, using materials from the 
BBC web-site, to introduce ideas to his class. 
Following this stage, a BBC mentor visited 
the school, and a number of the class worked 
outside lesson time on identifying topics 
and how to create stories. They carried out 
interviews outside class time, they visited 

the CLC for a day to do a practice session, 
and they chose topics of interest to them for 
their stories, related to their locality. Prior 
to the News Day, the focus appeared to be 
much more on undertaking specific remits; 
on the News Day, integration was clearly an 
important feature of group work.

I think this process gives 
pupils responsibility which 
they relish and gives them 
a chance to actually use 
the skills we teachers are 
always harping on about! 
The pupils themselves said 
to me that they felt like real 
journalists, like what they 
were doing was worthwhile 
rather than merely a 
classroom based task.
Teacher

One school involved had decided to work 
on only one story. Students were selected 
from the gifted and talented group, and 
were taken out of lessons on a Wednesday 
afternoon to work on the project. The 
students had done about 10 weeks of 
lessons, based on the BBC learning resources 
(which had been found to be useful). The 
group had visited the CLC for a practice day. 
They used the software and facilities, it gave 
them technical skills, as well as ideas about 
what they could do, and how. Subsequently, 
they conducted interviews in school, brought 
these together, and also looked at how 
to focus them on audience. On the News 
Day, different people worked on different 
tasks, and everything had to be integrated 
into a single web-site story. Students had 
chosen the task they wanted to do from a 
list: artistic director; reconstruction of the 
comic strip; sub-editor editing video; survey 
and graphs; photographs and banners; 
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comparing prices; chamber of commerce 
writer; editor making decisions.

7.4 Concerns of students on the  
News Day

Task outcomes were related to the work of 
individual students. One girl in one group 
had completed a survey and had drawn 
graphs from the data. She had completed 
a paper-based survey of the 30 students in 
her class, had selected 3 questions, reported 
them textually, and created graphs of results. 
She felt the project had been of interest, that 
it was challenging working to deadlines, and 
had enjoyed finding out about journalism.

Deadlines seemed to be perceived by the 
students as ‘very real’; it was clear that these 
were not set by a teacher, but by the BBC, 
or the audience. This was seen to have an 
impact on the students; they recognised 
deadlines as ‘real’ and not ‘contrived’. 
Perhaps as a consequence (and this 
supposition was supported by CLC manager 
and teacher evidence at a later time), after 
some one and a half hours, it was clear that 
students and adults were working much 
more together. Different teachers certainly 
took different approaches: one specified 
the process through steps and items to be 
done and completed; another specified 
details to be done and undertook some of 
the integration; the third undertook some of 
the technical integration. By the end of the 
morning, students had to produce a web-
site. By a specified time in the afternoon, 
the students had to have a news story ready 
to go live. Although students were often 
engaged, there were times when some 
students were not sure what they should 
do after they had completed certain tasks. 
However, some students worked through 
lunch (and teachers did too), in order to 
complete certain tasks.

It was clear that students were gaining in 
three main respects: engagement (largely); 
experience of being involved in a process; 
and experience of using software. In some 
cases, some limitations were identified. For 
example, difficulties in interviewing were 
evident; the sound was not always clear, 

and students sometimes mumbled. These 
problems were not helped by the fact 
that there was limited time available for 
reflection and change.

7.5 Learning points identified by a senior 
teacher

A senior teacher, observing a different group 
of schools in another CLC, also highlighted 
the differences that could occur, across 
schools, and across groups. Within this CLC, 
the group dynamics involved were different, 
because a different organisational approach 
had been taken. Students from different 
schools were put into mixed groups. Even 
though this approach was taken, it was 
clear from reports that the targets driving 
the group were the same. Students from 
different schools found ways to work 
together, and examples of this were clear 
to the senior teacher. In one case, one 
boy, initially found to be working on the 
periphery of the group, became increasingly 
engaged and became a presenter, as 
members of the group had recognised this as 
being both an interest and a strength.

In the context of mixed groups, some 
teachers reported that they felt comfortable 
working with unfamiliar students; others 
wanted to work with their own students. 
According to some students, knowing about 
other students would have helped. Schools 
selected students in different ways. In one 
school, they had chosen the most challenging 
students from their on-site inclusion support 
base. It was found that these students 
achieved positively. It was also found that 
age did not necessarily matter; a Year 7 
girl who was “full of ideas, and prepared 
to take challenges”, although being the 
youngest member of a group, became the 
main presenter for the news report. Within 
the school groups involved, there had been 
no barrier to age recognised, and students 
from a special school had become integrated 
with the project just as much as had 
other students. The potential for inclusive 
involvement was recognised through the 
group activities observed. Students had 
‘weighed up’ the strengths of others, and 
had put these forward to enable the group 
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to work positively and successful. It was 
clear to the senior teacher that the inclusion 
agenda was strong, and that students had 
been empowered through the need to 
address the activities involved in succeeding 
in getting to the end-point of this project.

In this CLC, it was felt that the News Day 
itself could have been run with fewer staff. 
It was felt that the materials and structures 
in themselves provided a direction, and 
that activities offered targets rather than 
objectives. It was felt that this generated a 
feeling of the need to contribute, in part due 
to the rigour of deadlines. It was also felt 
that thinking approaches were supported by 
the forms of access to technology provided, 
including access to telephones. It was felt 
that the technology allowed relationships to 
work positively, and that social interaction 
had been supported, rather than direct 
face-to-face contact leading to potential 
confrontation. The technology was providing 
a buffer, offering a distance to allow 
objectivity to play a larger part. 

Educational outcomes appeared to the 
senior teacher to be likely to be wide, and 
sometimes specific to individual students. 
One girl, for example, said that she would: 
“take more time looking at something 
rather than believing it all”. This form of 
response suggested that some students 
might focus more in the future on aspects 
such as analysis and evaluation rather than 
on accepting knowledge without question. 
This form of focus would clearly support the 
QCA approach described within the personal, 
learning and thinking skills framework.

7.6 Key points emerging from session 
observations

From early observations in a CLC on News 
Day, a number of key points emerged:

Schools differed in terms of their  •
approaches to student involvement, 
selection, and in the ways they 
supported students in the project.

These differences would be likely to  •
reflect student background as well as 

teacher approaches themselves.

Educational outcomes would be likely  •
to focus as much on team working and 
thinking skills, as they would on specific 
technical or operational skills.

The roles of deadlines, targets, and roles  •
within groups would clearly potentially 
impact on students, not just because of 
their importance in terms of developing 
skills in these areas, but because the 
project provided opportunities to work 
with deadlines and remits that would 
not normally be accessible within 
classroom-based lessons and activities.

The forms and associated levels of evidence 
gathered for this report are different from 
those gathered for the report about the 
first year of activity (Bazalgette, Harland 
and James, 2008). It is clear from the study 
reported here that different widths of 
outcomes can arise for different student 
groups. For example, outcomes identified 
from the three schools observed during 
the News Day and reported in this section 
do not show all the same elements of the 
picture when they are compared to those 
presented by a wider representation of 
views gathered from 23 teachers responding 
in questionnaires and 8 responding in 
interviews (see Section 10). 
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 8. Outcomes from a CLC perspective

8.1 Schools and students involved

There were 11 CLCs involved in the project 
across the north-west. In total, 45 schools 
were supported by the CLCs (ranging from 
the involvement of one school in one CLC to 
10 schools in another CLC). Across the north-
west region, only 7 schools who took part in 
the project were not involved at some stage 
with a CLC. The numbers of students involved 
with the CLCs was high, ranging from 11 in 
one case to 135 in another case. In total, the 
CLCs supported 625 students (in a variety of 
ways).

8.2 Using the resources on the BBC News 
School Report web-site

The CLCs used the resources accessible 
to them on the BBC News School Report 
web-site. Although the resources used by 
different CLCs varied, the overall picture was 
that the resources were useful and helped in 
a range of ways. In one case, a CLC adapted 
the web-based materials, and created 
interactive learning objects so that they 
could be accessed online by schools through 
their virtual learning environments (VLEs). 
The resources that were highlighted by all 
11 CLCs as being particularly useful were: 
the Huw Edwards videos (these were most 
commonly referred to as being of value); 
core lessons; radio broadcast materials; 
gathering and writing the news; paper-based 
materials; BBC News School Report logos, 
music and start and end titles; and projects 
from the previous year to review editing 
practice.

8.3 Support offered by the CLCs prior to 
the News Day

CLCs supported schools in a range of ways. 
In terms of the lessons provided on the BBC 
News School Report web-site, some CLCs ran 
all six lessons, while in other cases CLCs only 
ran practice sessions and the News Day event 
itself. In terms of lessons run in CLCs, 3 CLCs 
ran all of the six lessons, in one case CLC staff 
went into schools to run the lessons, and in 
another case outreach support was provided 
for teachers in schools when requested.

 
In terms of teacher training and support, this 
was provided by CLCs in a variety of ways:

Briefing meetings were run with  •
teachers (in 3 cases).

Training sessions were run in the CLC (in  •
2 cases).

Outreach support was provided for  •
teachers in schools as requested (in 2 
cases).

CLC staff ran training in schools that  •
acted as hubs for others (in 1 case).

Training days were run in the CLC as  •
well as in schools (in 1 case).

Drop-in advice and support was  •
provided as required by teachers (in 1 
case).

No training sessions were run in the CLC  •
(in 1 case).
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CLCs lent equipment to teachers in a range 
of cases:

Video cameras (in 4 cases). •

Mobile sound recording equipment (in  •
4 cases).

Cameras, tripods and tapes (in 4 cases). •

Media cases or kits (in 2 cases). •

iBooks or laptops (in 2 cases). •

Minidisk players (in 1 case). •

 
Some CLCs hosted one or more practice 
days (prior to the News Day itself). Both the 
number and focus of these sessions varied 
from CLC to CLC:

A practice day each month. •

A practice morning with each school to  •
develop skills.

A number of practice days with schools  •
needing to report between attendance 
on these days.

Three practice days to accommodate  •
a special school and other schools in 
groups.

Two practice days run as training  •
sessions.

One practice day with a visitor from BBC  •
television.

One practice day focused on  •
applications of available technologies.

One practice day focused on reviewing  •
processes to improve quality.

One practice day focused on gathering  •
stories and filming.

 
CLCs varied in terms of the numbers of 
students hosted on the News Day. The 
number of students varied from 11 in one 
CLC to 105 in another. In one case the 

CLC not only hosted students to support 
radio and television broadcast, but also 
took students to a News Day live outside 
broadcast. 

In all cases the CLC supported schools with 
hosting resources on web-sites:

Setting up a new web-site to host the  •
resources (in 4 cases).

Posting items on the CLC web-site (in 3  •
cases).

Designing, setting up and hosting  •
web-sites for each school (in 2 cases).

Hosting on the CLC web-site with links  •
to school sites (in 1 case).

Across the north-west 
region, only 7 schools who 
took part in the project 
were not involved at some 
stage with a CLC.

 
8.4 How the News Day was run

In general, CLCs needed to support a range 
of different personnel on the day: teachers; 
students; and BBC mentors or staff. As 
one CLC manager said: “We transported 
teachers and students to the CLC , set up a 
TV and radio station, placed a podcasting 
team in the CLC and at the OB to record 
and communicate, and supported the 
production of broadcasts. We also uploaded 
and streamed these to our site and schools”. 
One CLC manager emphasised that the 
support was focused around decisions and 
actions that students were taking: “We 
ran the day by supporting students and 
teachers to produce their websites, the BBC 
mentors offered support and advice on the 
news, the CLC staff provided support with 
all the technology and the teachers kept 
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an overview of their teams of students. 
The students themselves decided who was 
working in what role to produce the news”. 
One CLC manager indicated specific forms 
of support that were offered: “The day was 
structured and the pupils given deadlines 
and targets to achieve in order to ensure a 
smooth and productive day”. Another CLC 
manager indicated that certain decisions 
were taken as a means to support the 
students effectively: “We picked out stories 
for the children to report on as we found 
that this took a lot of time on the practise – 
the girls focused on editing and uploading 
their reports”.

She [the mentor] was 
brilliant, constant 
communication, great 
rapport with the kids, 
outstanding practical 
support.
CLC manager

8.5 Working with BBC mentors and staff

Overall, CLCs were positive about their 
experiences of working with BBC mentors 
and staff (with a few exceptions). For 
example, one CLC manager said: “The 
mentors were amazing, supportive and 
built up an amazing relationship with the 
students. Both [mentors] were one of the 
main reasons the project was so enjoyable 
and successful”. However, another CLC 
manager said: “One was excellent and was 
always available for support and made every 
effort to attend practice sessions. The other 
one even failed to attend school report day 
with no communication”. The links with 
the BBC, through project staff, mentors and 
BBC staff were clearly valued by CLCs. As 
one CLC manager said: “[the mentor] was 
very supportive of the schools and CLC. She 
brought in BBC staff and another producer 
to work with the children on news reports”. 
The importance of contact, both during 

the project, and beyond was articulated by 
CLCs; as one manager said: “We had the 
opportunity to visit the BBC on Oxford Road 
[BBC Manchester] thanks to [the mentors], 
which gave the students a real insight into 
this business”.

8.6 Educational outcomes for the CLCs

CLCs reported that a range of educational 
outcomes had arisen as a result of the 
project. They indicated that the project had 
helped with:

A range of strategic and policy concerns: •

Integration of schools with the work  º
of the CLC.

Supporting extending learning  º
opportunities for schools.

Meeting elements of the 14-19  º
agenda.

Meeting elements of the ‘Every Child  º
Matters’ agenda.

Dissemination of good practice. º

Improving staff training. º

A number of aspects concerned with  •
short-term targets:

Creative media development targets. º

Work experience targets. º

A range of specific skills: •

Video editing skills. º

Communication skills. º

Developing forms of writing. º

Storyboarding and planning. º

A range of wider learning skills: •

Increasing attainment in aspects of  º
creative media.
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Personal, learning and thinking skills. º

Legal and ethical issues in publishing  º
and using the web.

A number of technology development  •
concerns:

Uses of technology in media. º

Uses of mobile technologies. º

8.7 Problems identified in running the 
project

Three CLCs reported no problems arising. The 
issues that were identified by others served 
to highlight the real importance of certain 
key roles of CLCs, not just in providing 
technological and curriculum support, 
but also in terms of liaison and linking, 
particularly with teachers in empathetic 
ways:

Ensuring participating teams were  •
supported equally.

Communicating with teachers in school. •

Keeping a dialogue between the schools  •
and the CLC and BBC.

Organising teachers from a distance. •

Offering support without putting  •
pressure on teachers of reading and 
replying to extra e-mails.

Reassuring teachers about the work that  •
needed to be done and helping with 
technical skills.

Managing time for teachers and  •
students.

The consideration of certain organisational 
issues will clearly be important if this 
project is to run successfully. CLCs have 
clearly taken major roles in ensuring that 
schools have been kept on board. CLCs 
took major roles in terms of ensuring 
smooth but adequate communication; as 
one CLC manager said: “The amount of 

e-mails generated between the schools and 
the BBC was quite considerable and time 
consuming”. CLCs took major roles in terms 
of logistical aspects; as one CLC manager 
said: “Organising transport and of course 
the general bureaucracy involved when 
getting students out of school”. It was also 
clear that CLCs were balancing the need to 
take on board some of the issues that might 
prevent schools from being involved, but also 
looking to ensure that schools were engaged 
at adequate levels. As one CLC manager 
said: “Some schools needed to take more 
responsibility for producing their own [news] 
reports. We would like schools to be more 
proactive next year and do more work at 
school rather than relying completely on the 
CLC”.

Some schools needed to 
take more responsibility 
for producing their own 
reports.
CLC manager

 
8.8 Running the project again

All CLCs indicated that they would run the 
project again. Although a number of CLC 
managers indicated that they would want 
to start earlier (or at a different time of the 
year), would want to work more critically 
with the time line (starting preparation 
earlier), would want to look at curriculum 
integration more, would want to publicise or 
market the project more, or would want to 
try out new equipment, there was universal 
agreement that the project should be run 
again. As one CLC manager said: “it engaged 
our partnership schools in an exciting and 
prestigious project, the pupils felt their work 
was valued. It generated a lot of excitement 
and enthusiasm for learning”. One CLC 
manager stated very clearly why the project 
should be run again, and indicated the 
difference that it had made and that had 
been seen: “We have already written it into 
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our business plan and submitted it to Becta. 
Why should we do it again? Last week we 
held a huge Youth Voice Awards day at the 
stadium. We asked one of the teams involved 
in the OB to film a piece on the event. Two 
months earlier we had asked the same 
team to cover our youth elections at the 
same venue. Two months ago they spent 20 
minutes stood in the shadows asking what 
to do and a couple of hours being pushed 
and prodded into getting some footage. Last 
week they stormed in, sized up the room, 
assigned roles, shot one interview while 
setting up another in the next location, and 
left an hour later with 6 interviews, 5 [pieces 
to camera] and a sign off in the can. That’s 
why”.

8.9 Key points emerging for CLCs

A number of key points have emerged 
from a CLC perspective. This range of points 
indicates that the project has been successful 
in a number of respects:

Strategically: •

It has offered real purpose and  º
audience for aspects concerned with 
student voice.

It fits well with the CLC remit, and a  º
range of their aims.

It has been strategically important  º
for CLCs in forging relationships with 
schools.

It helps to meet the forms of targets  º
agreed between CLCs and Becta.

Operationally: •

Practice days have been important,  º
but other such days may be needed 
additionally.

There is a need to consider how to  º
start earlier in subsequent years.

The BBC involvement has been  º
important – to help to engage head 
teachers initially, but then teachers, 

and ultimately for pupils when they 
realise who is involved.

The BBC brings to the project key  º
elements of professionalism, about 
wide aspects such as working 
practices within journalism and more 
specific aspects such as effectiveness 
of camera work.

The project does demand time, but  º
the outcomes are well worthwhile 
when balanced against the time 
commitment.

Educationally: •

Teachers have given CLCs positive  º
responses about their experiences and 
perceptions of outcomes overall.

Some students are now clearly  º
thinking about careers in the media.

Some students have found that they  º
have skills that they did not know 
they had.

‘Real’ deadlines have been important,  º
not just to ensure the project is 
complete, but the impact of these 
on students – BBC deadlines are 
much more real than are ‘teacher’ 
deadlines.

Engagement in the project was  º
positive for Key Stage 3 students, 
including some students in special 
schools and those who were not fully 
engaged in school. 

The project has been able to  º
be handled so that it supports 
inclusiveness, and could work with 
students outside of the Key Stage 3 
age range.
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 9. Outcomes from a BBC mentor perspective

9.1 BBC mentor involvement

Each school or CLC in the north-west had 
the opportunity to have access to some time 
and expertise from a BBC professional in 
the central or north-west team. In addition, 
most schools and CLCs were assigned a BBC 
mentor to work with them directly. From 
across the north-west, evidence was gathered 
from 6 mentors during interviews, and from 
6 mentors through questionnaire responses. 
Of the six mentors responding to the 
questionnaire, two supported a CLC, while 
four supported schools. Of the six mentors, 
five indicated that they had enjoyed the 
experience. In most cases, the mentors visited 
on two occasions, but as many as four or five 
visits were reported also.

Mentors varied in their reasons for becoming 
involved in this project. In some cases 
mentors were already mentors in other areas, 
in some cases they had been approached 
individually by their line managers, and in 
other cases they had responded to an email. 
Some mentors had more specific reasons for 
wanting to be involved. For example, one 
mentor said he wanted to do something 
outside the BBC, perform as a ‘teacher’, and 
wanted to see how to involve other groups 
the BBC does not reach and engage, while 
another mentor wanted to look for strong 
stories.

9.2 BBC mentor training

Mentors were given training for this role 
(although because some mentors needed to 
be replaced at certain times, some mentors 
did not receive the training that others 

had). Overall, mentors reported that they 
found the training useful. However, some 
mentors felt that more details would have 
helped them. For example, one mentor said: 
“I think I would have benefited from more 
detail about what to expect when I got to 
the school. For example, I wasn’t at all aware 
that I would be taking the whole lesson”. 
In terms of training for the future, mentors 
indicated in some cases that they were happy 
with the format and content as it was, while 
others indicated that they would want to be 
involved earlier, or that schools should have 
a very clear idea of their roles (possibly with 
more teacher training involved).

I thought it was extremely 
well produced. I was 
amazed at the stamina and 
organisation to pull it all off!
BBC Mentor

9.3 BBC mentor support

Mentors reported that they supported 
in fairly specific ways, and this may well 
have related to their professional areas of 
experience and expertise. The areas that they 
supported students with varied from finding 
stories, advising on stories, advising on 
shooting styles, and scripting, to interviewing 
and preparing questions, editing interviews, 
creating audio, organising time, and linking 
with co-ordinators and producers. It was 
clear from mentor responses that schools 
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varied considerably in terms of what they 
had done, and how they were organising the 
project. This meant that support for teachers 
varied considerably, from “nothing” to 
“everything”.

9.4 Outcomes identified by BBC mentors

Mentors identified a range of outcomes that 
they felt were worthwhile. Some concerned 
the satisfaction gained from working with 
students, while others indicated the potential 
arising from interactions with children. For 
example, one mentor said: “The fun from 
working with kids”, while another said: 
“Seeing the children produce some fantastic 
work and really grasp the concepts of 
journalism so quickly”.

I really enjoyed the 
experience and would like 
to have been involved a bit 
earlier in the process to get 
to know the children better 
and give pointers at an 
earlier stage.
BBC Mentor

Mentors identified a range of issues arising. 
Almost all of these were concerned with 
organisational issues, and some with 
technological concerns. For example, one 
mentor said the main issue was: “The 
absolute lack of preparation from the school. 
I got the distinct impression that they were 
signing up to it to look good and put no 
resources into it at all. … On the actual 
news day I ended up doing a lot of the work 
myself because by that stage the girls had 
become very disinterested and wanted to go 
home”, while another said: “Being pulled 
in too many different directions in helping 
different groups with writing, research, 
picture ideas and we hardly got onto actually 

reading the bulletins”

However, in spite of any reservations, five of 
the six mentors said they would want to do 
it again. Some mentors were positive about 
the organisation behind the project, as well 
as their experiences at schools or CLCs. One 
mentor said: “I thought it was extremely well 
produced. Was amazed at the stamina and 
organisation to pull it all off!”, while another 
said: “I really enjoyed the experience and 
would like to have been involved a bit earlier 
in the process to get to know the children 
better and give pointers at an earlier stage 
that I think might have helped on the day. … 
An enlightening and enjoyable day”.

Some mentors felt that there had been real 
benefits arising for the BBC, although most 
felt that the benefits were more concerned 
with the students, teachers and the 
individual, than with the BBC. One mentor, 
for example, felt that the BBC image had 
been widened, and that it was important 
that the BBC knew whether and how it 
might represent Asian girls as well as any 
other groups within communities. Another 
mentor felt that it was important that the 
BBC started to consider its long-term need 
to engage young people in areas to support 
the many jobs that would become available 
in 2011.

Outcomes were often identified by mentors 
at a wide level. Additionally, some mentors 
had undertaken specific activities that led 
to particular broadcast outcomes. One of 
the mentors involved, a producer for North 
West Tonight, felt that the BBC News School 
Report might provide a useful opportunity 
to gather 8 or 9 stories on video from 
schools, so these might be brought into BBC 
Manchester in order to run a school-based 
North-West Tonight programme. Although 
this initiative was achieved, it clearly created 
a range of challenges. For example, it was 
found that schools used video with mixed 
results (some video outcomes were not 
editable, or framed inappropriately, for 
example). Collecting stories, working with 
CLCs and schools, helping with the creation 
of videos, and setting up the day to enable 
the programme to be put together was 
found to be time consuming. However, it 
was reported to go down well with both 
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the technical team and producers, and that 
interacting with the young people was found 
to be useful. The session in BBC Manchester 
when the programme was put together was 
run as a largely hands-on session, involving 
12 students on a Saturday morning, the 
producer, 5 technical staff, the BBC News 
School Report co-ordinator, and 2 others. 
Parents and teachers were able to stay to 
watch journalists being tutored in writing, 
and the technical team being tutored in 
presentation skills. It was felt that this had 
been a useful exercise, and that the result 
(still available on the North-West web-site), 
might offer ideas for others. The producer 
felt that the idea could be taken further, 
and although “it was a monster to do”, 
other programmes might be envisaged in 
the future, perhaps using BBC staff more, 
or producing bulletins rather than a whole 
programme (perhaps gathering 3 stories in 
a day rather than 9, for example). It was felt 
that it could be done once a month or once 
a term, and that it might be possible to feed 
this idea into local BBC services. This form of 
practice would then certainly mirror some 
of the practice undertaken by television 
broadcast companies in other countries (in 
Germany, for example).

9.5 Key points emerging from BBC  
mentors

A number of key points emerged from 
mentor perspectives:

Involvement as a BBC mentor was seen  •
as being worthwhile generally, although 
reasons for involvement by BBC staff 
varied.

Some mentors focused more on  •
gaining potential news stories, others 
on widening student participation in 
the media, while others were more 
personally interested in working in 
schools.

Mentors often reported seeing needs  •
when they were working in schools or 
CLCs that teachers did not see, especially 
when certain approaches were taken, 
and when time needs were critical.

Benefits for students were reported by  •
mentors more commonly than benefits 
for teachers. Indeed, it was found that 
teachers tended to act as facilitators, 
rather than always being directly 
involved.

Some mentors pointed to the need to  •
understand technologies available to 
them more. However, it is also clear that 
this form of exercise allows this form of 
knowledge to be built up, and current 
findings in this respect could be shared 
across mentor groups in the future.

It was a monster to do.
BBC Producer

Mentors did not necessarily find this an  •
easy job to do, and there was a desire 
reported by some mentors to be better 
informed about ideas of what might 
or could or would be involved. Clearly, 
this desire is now much more easy to 
implement, since the experiences of a 
wider mentor group can be gathered 
and disseminated to others.

Taking further any of the initiatives that  •
provided live broadcast, or programme 
broadcast opportunities, would be likely 
to be valued by students, teachers, and 
schools. 
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10. Outcomes from a teacher perspective

10.1 Feedback from teachers

Across the 52 schools involved, evidence was 
gathered from 23 teacher questionnaires 
(approaching half of the total school 
population involved), and 8 teacher 
interviews. Of the 23 teachers responding, 
many (11 in total) were teachers of English 
(and 5 of these were also teachers of media 
studies, drama or ICT). The remainder (12 
in total) were teachers of drama (1), history 
(3), ICT (3), key skills (1), literacy, numeracy 
and ICT (1), science (1), one was a pastoral 
manager, and another a teaching assistant. 
 

The project worked for 
students with special 
needs and those not fully 
engaged in school, as well 
as for gifted and talented 
students

10.2 Student involvement

The number of students involved in each 
school varied, from 5 to 100. Clearly, some 
schools selected specific groups, while others 
worked with whole classes or year groups. 
In total, these 23 teachers worked with 426 
students (although more were involved 
in the preparatory days). Many involved 
students in year 8 (in 11 schools), but some 
schools involved students in year 7 (in 3 
schools), year 9 (in 13 schools), year 10 (in 1 
school), or year 12 (in 1 school).

Students were selected in different ways 
in different schools. Gifted and talented 
groups, and volunteers to work in after-
school groups, were most commonly 
represented:

Gifted and talented students (in 7 cases). •

Voluntary (after-school) group (in 7  •
cases).

In ‘top sets’ based on work and effort in  •
class or in homework or with interest in 
media (in 4 cases).

A mixture from, or group with, all  •
ability categories (in 2 cases).

A group within a hospital school setting  •
(in 1 case).

A mid-ability group (in 1 case). •

Media students (in 1 case). •

Students recognised for their good  •
speaking and listening skills (in 1 case).

10.3 Uses of BBC News School Report 
resources

Most teachers used the six lessons on the 
BBC News School Report web-site, and found 
these of use. In some cases teachers started 
with these, and then modified them, or used 
other resources. Responses from teachers 
indicated a range of different approaches 
and uses:

Used all the lessons (in 7 cases). •
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Used some of them and then used the  •
content in other ways (in 11 cases).

Covered the main points but did not use  •
the lessons (in 2 cases).

Lessons were not used (in 1 case). •

Many teachers were positive about the 
resources. For example, one teacher said: 
“I think the lessons are very well designed 
with lots of good ideas”, another said: “I 
taught them and the kids loved them”, and 
yet another said: “The lessons were good 
for focusing the pupils, they were very 
professional and I think it helped to create 
the atmosphere that the pupils were being 
real journalists and not just school pupils”. 
Some comments indicated that the lessons 
took longer than one hour: “Most took 
longer than just one lesson so it took a few 
weeks to get through them”, while other 
comments indicated that they took less time 
than expected: “I taught part of the lessons 
from the site but did not feel that there was 
enough content for 6 full lessons”. 

Teachers also indicated that they used other 
resources from the web-site. The resources 
they mentioned specifically were:

Video clips (in 7 cases). •

Worksheets with the lesson plans (in 5  •
cases).

News stories (in 3 cases). •

Case studies (in 2 cases). •

Headline grabber (in 1 case). •

Advice on the homepage (in 1 case). •

Scripts (in 1 case). •

Curriculum mapping documents (in 1  •
case).

Press pack activities (in 1 case). •

 
 

10.4 Involvement with BBC mentors and 
staff

Most teachers reported that they had 
received BBC mentor support, although 6 
did not. In the case of one of the schools not 
supported by a mentor, this was clearly felt 
to be a disadvantage and a disappointment: 
“No!! Very disappointed about this! This is 
my main criticism. I felt very much on my 
own. Although there was contact via email, 
this wasn’t of any real practical help”. In 
two cases, schools were uncertain about BBC 
mentor involvement, and one said: “Think 
we did but not sure who it was and we 
did not get much support, but got a lot of 
emails from the BBC”. In more cases, teachers 
were extremely complementary about the 
involvement with mentors. For example, 
one said: “she was brilliant, constant 
communication, great rapport with the kids, 
outstanding practical support”, another said: 
“she got to know the students and enthused 
them by showing them how to record and 
edit their ideas”, and yet another said: 
“We met her twice but had constant email 
support. She was very helpful in providing an 
insight into standards and how to go about 
the whole process”. 
 
Some teachers reported contact with BBC 
staff beyond the mentors. This form of 
contact varied, and responses from some 
teachers indicated the wide potential that 
could arise from these levels of contact:

“Radio 5 did an interview with one of  •
our students”.

“Link to an external interview ([in this,]  •
she [the BBC mentor] was very helpful)”.

“Attended meeting in BBC Centre.  •
Found it useful (and really enjoyed 
seeing BBC!!)”.

“Arranged a visit to BBC North West for  •
my class”. 

Although invitations to a BBC teacher 
training session were sent out to teachers 
involved, teacher responses indicated that 
some did not receive these, while others felt 
they benefited fully from the opportunity. 
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Responses indicated that teachers:

Received an invitation but could not  •
attend (in 9 cases).

Attended and found the session  •
informative or useful (in 5 cases).

Did not receive an invitation (in 4 cases). •

Received an invitation and attended (in  •
1 case).

Were not sure (in 1 case). •

I was surprised how interested 
the pupils were in local 
stories. … It was interesting to 
see what caught their eye.
Teacher

 
10.5 Responses to student choices of 
subjects for news reports

Teachers were generally positive in their 
responses to the subjects chosen by students 
for news reports. Teachers widely reported 
that students chose topics they knew, or 
they enjoyed finding out about, or topics 
that related strongly to them. Some teachers 
indicated that they felt that topics chosen 
were particularly relevant to audience. For 
example, one teacher said: “I thought it was 
good, it was valid, newsworthy, it appealed 
to a range of readers”, while another said: “I 
found our students went out of their comfort 
zones to create their reports, they were very 
current, and catered for a wider audience 
than themselves and their personal interests. 
This worked really well for them, and in no 
way hindered their creative development”. 
Some teachers indicated that they felt that 
topics chosen indicated a greater maturity 
in their students than they had previously 
recognised. For example, one teacher said: 
“I was pleased how mature the students 
were over choosing a subject to research”, 

while another said: “We ran a feature on 
Fair Trade as we were offered an interview 
with the Secretary of State for International 
Development. The students produced a very 
in-depth and insightful final product”. 

Some teachers felt that topics enabled 
students to be creative in their approaches. 
For example, one said: “Hugely creative 
ideas and they always went for stories with 
an unusual slant which was fantastic”. Some 
teachers indicated that they were able to 
include students in this form of activity, 
even though their involvement in school 
was outside the mainstream. For example, 
one teacher said: “We are a rather different 
school in that children have mental health 
issues and come in and out of lessons. We 
concentrated on just informing people about 
what our school is like”. Some teachers 
indicated that certain topics of interest to 
students were not necessarily recognised 
prior to this project. For example, one 
teacher said: “I was surprised how interested 
the pupils were in local stories. … It was 
interesting to see what caught their eye. 
Animal stories also made a big impact on 
them. Things about taxes and wars held no 
interest for them”. Some teachers indicated 
that students had taken notice and had used 
the training and advice offered to them, and, 
as a consequence, had produced items of 
quality. For example, one teacher said: “They 
responded to items of news items that they 
felt were important to them and their peers 
which was brilliant, initially I was worried 
about how they would handle topics but 
they used the training and listened to the 
advice they were given so that their reports 
were balanced and fact based. They made 
one report which was titled, ‘What makes a 
Good Teacher’ which will now be used as a 
training resource for teachers at our school 
to show them a student perspective on what 
a good teacher looks like”.

10.6 Educational outcomes reported by 
teachers

It is clear from the previous sub-section 
(Section 10.5) that teachers felt that the 
project had led to significant outcomes 
for students. Even though some teachers 
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responding were critical of some 
organisational aspects of the project, they 
all, without exception, were able to identify 
crucial educational outcomes for their 
students. These outcomes are categorised 
and shown in Table 4.

Many teachers found it difficult to identify 

specific outcomes, and indeed, a number 
indicated that very many outcomes had 
been attained as a consequence of student 
involvement. For example, one teacher said: 
“Most of the outcomes stated on the pdf 
documents linking the project to curriculum 
areas [accessible from the web-site] were 
met. In addition there have been many 

Table 4: Educational outcomes reported by teachers

Educational outcome reported   Frequency

Working well with others (outside their social circle) 11

Confidence    6

Multimedia skills    6

More enlightened about the news and journalism 6

Well motivated or interested   5

Reading    4

Working to deadlines    4

Gathering evidence to explore an open topic  4

Interviewing techniques    4

Improved speaking and listening skills   4

Independent learning    3

Writing without bias    3

Script writing    3

Communication skills    2

Organisational and planning skills   2

Education outside the classroom   2

Writing for different audiences   2

Interest in journalism as a career   2

Ownership of task    1

Topic knowledge    1

Watched news more    1

Maturity    1

Presenting skills    1
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notable achievements and in general I, 
and other people have noticed, improved 
confidence, self-esteem, maturity, team 
working skills, improved speaking and 
listening skills, enquiry and questioning skills 
and lots more. Every child taking part has 
gained something very individual from this 
project and it has enhanced both their school 
work and personal skills dramatically”.

There are some specific areas of skills that 
teachers have noted as being supported 
by this project. One teacher pointed to the 
enhancement of confidence, saying: “It 
definitely boosts the confidence of our shy 
students and made our not so shy students 
even bolder!”. The impact of the ‘real’ 
situation was highlighted by one teacher: 
“All can be gained in other ways but the 
end result of this is much more real to 
them”. Another teacher indicated some of 
the very real attributes that can be gained 
from this ‘real’ situation that may not arise 
easily in school environments: “Too often at 
school deadlines are flexible and excuses are 
accepted, there was no room for this at News 
Day. Working with pupils from other schools 
and other year groups kept the pupils on 
their toes. When I evaluated the day with 
them their first reactions were focused on 
the people in their groups. Most of them 
had very positive experiences and those who 
found it more difficult to work with their 
group learnt a lot about the true meaning 
of working as a team and persevering with 
people you don’t naturally get on with”.

10.7 Problems reported by teachers

Teachers were clearly positive about 
educational outcomes arising from the 
project. This did not mean that problems 
did not arise, but generally these were of an 
organisational or technical nature:

No problems were reported by 10  •
teachers.

Organisational problems were reported  •
by 10 teachers, such as:

“Some pupils got bored in the middle  º
of the day if they were not involved 

in the recording of the broadcast”.

“Logistical problems were the main  º
issues in that I could not take the 
children out of school to film at 
different locations”.

“To do with the special needs of the  º
students themselves”.

“Practice news day could have  º
been more structured, though the 
actual news day was much better 
organised”.

“We only had half an hour a week in  º
school with the student group so they 
really had to work hard in their own 
time”.

Technical problems were reported by 5  •
teachers. 

10.8 Running the project again

The vast majority of the teachers (21 in 
number) indicated that they would like to 
run the project again next year. In one case, 
the teacher indicated that the school was 
closing so the project would not be repeated, 
and in another case the teacher indicated 
that it would depend on staffing next year. 
Some teachers indicated factors that might 
affect a future project in certain ways:

Limit their participation: •

Need senior leadership team  º
agreement (in 2 cases).

Staffing factors (in 2 cases). º

Timetable factors (in 1 case). º

Takes a lot of organising (in 1 case). º

Technical problems need to be  º
addressed (in 1 case).

Need BBC support and involvement  º
(in 1 case). 
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Increase their participation: •

Work on a bigger scale with more  º
students (in 1 case).

Enjoyable and challenging for  º
students (in 1 case).

 
Teachers, on reflecting about the experience 
of the project, made some suggestions about 
changes they would make in undertaking the 
project next year. They indicated that they 
would:

Involve more students (in 5 cases). •

Start the project earlier (in 4 cases). •

Use more time and longer or more  •
lessons (in 4 cases).

Choose students from a lower (other)  •
year group (in 2 cases).

Early contact with the BBC to start the  •
project (in 2 cases).

Make the school more aware of the  •
project and involve other teachers (in 2 
cases).

Run an after-school club (in 1 case). •

Record own broadcast prior to the News  •
Day (in 1 case).

Start an in-house news team to mentor  •
others (in 1 case).

Work with students the teacher teaches  •
(in 1 case).

Produce a more detailed timetable and  •
structure for the News Day (in 1 case).

10.9 Key points emerging for teachers

A number of key points emerged from 
teacher perspectives:

Teachers felt that the topics chosen by  •
students were often highly appropriate, 

and that students could display 
creativity when they worked on these 
stories.

Teachers reported on how ‘mature’  •
students were when they worked on 
stories.

Wide educational gains were  •
reported. Educational gains covered 
communication and operational skills, 
group work and team work approaches, 
ownership and independent learning, 
technical skills, confidence, interest, and 
the meeting of deadlines.

Aspirations for some students were  •
reported to have changed, and that a 
view of professionalism was a positive 
spur for some students.

Teachers reported that their main  •
roles in the project were support and 
guidance, with students taking key roles 
and undertaking the majority of the 
work.

Teachers also highlighted a number of 
aspects that would need to be considered in 
subsequent years:

Many teachers would like to run the  •
project again, but staffing and time 
factors could limit their participation.

Senior leadership team involvement and  •
support was likely to be essential for 
some schools.

Some teachers found the 6 lessons to  •
be too time demanding; they tended 
to select 3 lessons or so, or to condense 
them, due to time constraints.

Teachers tended to work with gifted  •
and talented groups, or with pupils 
volunteering from or selected from 
across a year group, or with pupils 
with special or specific needs. However, 
experiences showed that this form of 
project could be highly inclusive, in 
terms of age, ability and engagement.
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11. Outcomes from a student perspective

11.1 Feedback from students

Evidence from a student perspective 
was gathered from 35 students, using a 
structured interview questionnaire. The 
35 students were selected from 5 schools 
involved (some working on their own 
without CLC involvement, and others with 
CLCs). The evidence reported in this sub-
section is concerned with substantiating 
evidence reported by CLC managers and 
teachers, as well as offering further detail 
from a student perspective.

11.2 Student feedback about the main 
challenges they faced and gains arising

Students were asked about the main 

challenges they felt they faced when 
undertaking this project. It was clear from 
their responses (shown in Table 5), that the 
meeting of deadlines and finding out correct 
details about a story were two key areas that 
they felt were particularly challenging (but in 
a positive, and not in a negative, way).

When students were asked about what they 
felt they had gained most from the project, 
their responses (shown in Table 6) related 
well to the gains reported by teachers and 
CLC managers. The main gains reported by 
students were the acquisition of new skills 
(such as technical skills), working better in 
teams and listening more to each other, and 
gains in confidence (including confidence 
gains when presenting in front of a camera).

Table 5: Student responses about main challenges they faced

Main challenges    Frequency

Meeting deadlines    21

Finding out correct details on the day   17

Lot to do to get right    9

Writing a story to make it interesting   7

Putting things together in time   4

Being on camera    3

Trying to accommodate opinion   3

Technical problems    3

Taking pictures    2
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11.3 Student feedback about long-term 
impacts of the project

Teachers indicated in a number of cases 
that students were becoming more ‘news 
aware’, were watching the news more, and 
gaining interest in some cases in taking up 

a career in media or journalism. This picture 
was supported by responses from students 
(shown in Table 7), and indeed, in 18 cases 
out of the 35, students indicated that they 
would like to work in the future in the media 
in some way.

Table 6: Student responses about main gains arising

Main gains    Frequency

New skills (including technical skills)   22

Team working and listening   13

Confidence (generally as well as in front of the camera) 12

More involved in news and what it involves  8

How to be a journalist or reporter   7

Not an easy process, especially finding information 5

Meeting deadlines and being organised better  5

Ideas for the future    5

How to put a story together   1

Meeting new people    1

Table 7: Student responses about their long-term goals

Ideas for the future    Frequency

Work/course in the media    5

Like to do newscasting    4

Become a journalist/do a journalist course  4

Like English more, see the relevance more  4

Become a journalist/photographer   3

Work together more    3

Do the school newspaper in future   1

Think about becoming a reporter   1

Become a scriptwriter    1

Changed views on the news   1

Not sure    8
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11.4 Student feedback about roles of 
teachers involved

Both teachers and CLC managers indicated 
that students had become widely engaged 
in the project, and that they had undertaken 
major elements of the project. These views 
were supported by those from students. 
Their perceptions of the roles of teachers 
involved (shown in Table 8), indicate that 
teachers offered facilitatory support rather 
than taking the lead in the project.

11.5 Student feedback about future im-
provements and the transfer of learning

Students were often clear that they had 
become much more aware of how news 
stories are put together, and how they would 
work in teams to achieve successful outcomes 
in this respect in the future. Student views 
of how they would improve things in 
future projects (shown in Table 9), indicated 
that they would use informed and better 
organisational skills and team working skills. 

These responses suggested that students 
had reflected on their experience, and had 
considered how to transfer their learning 
from the project experience to other 
situations.

11.6 Key points emerging for students

Evidence from student interviews highlighted 
a wide range of important key points from a 
social as well as an educational perspective:

Students found out what they could  •
do, rather than what they thought they 
could do.

The inclusion agenda was found to be  •
strong within student groups, and their 
abilities to work effectively together, 
largely irrespective of individual 
composition, appeared to be fuelled by 
the importance of deadlines and the 
need to consider high standards and 
demands for completion of the activity.

Table 8: Student responses about the roles of teachers

Teacher roles    Frequency

Help as and when needed    23

Help with the technology    14

Making sure everything was ready   8

Suggesting how to improve things   8

Help with editing    5

Giving out tasks    2

Setting up meetings    2

Giving explanations    2

Offering tips and ideas    2

Coaching with what to do    1

Encouraging    1
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Positive group dynamics appeared to  •
be driven by the presence of a range of 
targets, including deadlines, but also 
concerns for maintaining standards and 
responsible outcomes.

Students reflected about their abilities  •
and those of others, and weighed up 
the strengths and interests of others in 
terms of how these would support the 
positive and successful completion of 
the activity.

The project worked for pupils with  •
special needs and those not fully 
engaged in school, as well as for gifted 
and talented students. Students often 
saw the strengths of individuals, and 
supported each other in the knowledge 
that the successful completion of the 
end-product was the most important 
need, and not the need to question or 
judge relationship.

Age was not felt to be that important  •
by the students. Some groups of 
mixed age students worked effectively 
together, and recognised the qualities 
of younger as well as older students. 
The importance highlighted was the 
quality, not the personal characteristics, 
of the individual. 

This project provided the means for  •
students of this age range to work 
together in teams. Often, in school 
situations, team working is rather 
contrived, as measures of attainment 
often need to be identified at an 
individual rather than at a group level. 
This project enabled both individual 
qualities and team working qualities to 
be developed, in a ‘real’ situation. 

Table 9: Student responses about how things could be improved

To make things better    Frequency

Nothing specific     16 
(but might be more aware so easier next time) 

Plan well and organise better   8

Keep with a story more    5

Try a different role    4

Involve more people from the class   3

Mix with others from other schools   2

Ask teachers for more time to plan   1

Use a bigger room    1
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 12. Key points emerging concerned with learning

12.1 Current National Curriculum needs

Does BBC News School Report support 
any of the needs of the current National 
Curriculum? Using the key needs listed from 
the current National Curriculum programmes 
of study (shown in Section 4.1), does any 
evidence from across the study indicate that 
any of these needs have been met? Table 
10 indicates where there is at least some 

level of evidence to support learning arising 
in the case of each statement (√ indicates 
some evidence, while √√ indicates stronger 
evidence from across different sources). 
However, it must be stressed that this 
study has not sought to identify the depth 
or extent of learning, and uses evidence 
reported by students, teachers, mentors 
and CLC managers, and from a one day 
observation. 

Table 10: Evidence indicating learning to meet specific key needs of the current National Curriculum

Subject

 
 
English

Some evidence 
indicating 
learning

√ 
 

√√

√√

√

 
√

 
 
√

√

√√

 
√√

Key need

 
 
To speak fluently and appropriately in different contexts, 
adapting talk for a range of purposes and audiences, including 
the more formal

To listen, understand and respond critically to others

To participate effectively as members of different groups

To participate in a range of drama activities and to evaluate 
their own and others’ contributions

To use the vocabulary, structures and grammar of spoken 
standard English fluently and accurately in informal and formal 
situations

To develop understanding and appreciation of texts

To develop reading of print and ICT-based information texts

How meaning is conveyed in texts that include print, images 
and sometimes sounds

How the nature and purpose of media products influence 
content and meaning (for example, selection of stories for a 
front page or news broadcast)
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Citizenship

 
 
 
 
 

ICT

√√

√ 

√

 
√√

 
√

√√

 
√√

√

 
√

√√

√√ 
 

√

 
 
√√

 
√√

√

 
√√ 
 

√√

 
√√ 

√√

 
 
 
√√ 
 

√√

How audiences and readers choose and respond to media

Use imaginative vocabulary and varied linguistic and literary 
techniques

Exploit choice of language and structure to achieve particular 
effects and appeal to the reader

Use a range of techniques and different ways of organising and 
structuring material to convey ideas, themes and characters

Use formal and impersonal language and concise expression

Consider what the reader needs to know and include relevant 
details

Develop logical arguments and cite evidence

Anticipate reader reaction, counter opposing views and use 
language to gain attention and sustain interest

Reflect on the nature and significance of the subject matter

The significance of the media in society

Think about topical political, spiritual, moral, social and cultural 
issues, problems and events by analysing information and its 
sources, including ICT-based sources

Use their imagination to consider other people’s experiences 
and be able to think about, express and explain views that are 
not their own

Negotiate, decide and take part responsibly in both school and 
community-based activities

Reflect on the process of participating

To be systematic in considering the information they need and 
to discuss how it will be used

To obtain information well matched to purpose by selecting 
appropriate sources, using and refining search methods and 
questioning the plausibility and value of the information found

How to collect, enter, analyse and evaluate quantitative and 
qualitative information, checking its accuracy

How to interpret information and to reorganise and present it 
in a variety of forms that are fit for purpose

To use a range of ICT tools efficiently to draft, bring together 
and refine information and create good-quality presentations 
in a form that is sensitive to the needs of particular audiences 
and suits the information content

How to use ICT, including email, to share and exchange information 
effectively [for example, web publishing, video conferencing] 
whilst ensuring their own safety and the safety of others

Knowledge, skills and understanding through comparing their 
use of ICT with its use in the wider world
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12.2 Future National Curriculum needs

Does BBC News School Report support any of 
the needs of the future National Curriculum? 
Using needs listed from the future National 
Curriculum key processes and skills (shown in 
Section 4.1), does any evidence from across 
the study indicate that any of these aspects 
have been met? Table 11 indicates where 
there is at least some level of evidence to 

support learning arising in the case of each 
statement (√ indicates some evidence, while 
√√ indicates stronger evidence from across 
different sources). Again, it must be stressed 
that this study has not sought to identify 
the depth or extent of learning, and uses 
evidence reported by students, teachers, 
mentors and CLC managers, and from a one 
day observation.

Table 11: Evidence indicating learning to meet specific key processes and skills of the future 
National Curriculum

Subject

 
 
English

Some evidence 
indicating 
learning

√√ 
 

√√

 
√√

 
√

 
 
√√

 
 
√

 
√

√

 
√

√√

 
√√

 
 
√

Key skill or process

 
 
Present information and points of view clearly and 
appropriately in different contexts, adapting talk for a range of 
purposes and audiences, including the more formal

Use a range of ways to structure and organise their speech to 
support their purposes and guide the listener

Engage an audience, using a range of techniques to explore, 
enrich and explain their ideas

Listen and respond constructively to others, taking different 
views into account and modifying their own views in the light 
of what others say

Make different kinds of relevant contributions in groups, 
responding appropriately to others, proposing ideas and asking 
questions

Take different roles in organising, planning and sustaining talk 
in groups

Sift, summarise and use the most important points

Extract and interpret information, events, main points and 
ideas from texts

Select and compare information from different texts

Assess the usefulness of texts, sift the relevant from the 
irrelevant and distinguish between fact and opinion

Recognise and discuss different interpretations of texts, 
justifying their own views on what they read and see, and 
supporting them with evidence

Understand how audiences and readers choose and respond to 
texts



BBC News School Report 2007/2008 An Independent Evaluative Review 53

 
 
 
 
 
 
 

 
Citizenship

 
 
 
 
 

√√

 
√ 

√

√

 
√

 
√

 
√

 
√√ 

√

√√

√

 
√

√√

 
 
√√

 
√√

 
√

 
 
√ 

√

 
√

 
√

Understand how meaning is created through the combination 
of words, images and sounds in multimodal texts

How writers present ideas and issues to have an impact on the 
reader

How form, layout and presentation contribute to effect

Write imaginatively, creatively and thoughtfully, producing 
texts that interests and engage the reader

Adapt style and language appropriately for a range of forms, 
purposes and readers

Structure their writing to support the purpose of the task and 
guide the reader

Vary sentence structure for interest, effect and subtleties of 
meaning

Consider what the reader needs to know and include relevant 
details

Use formal and impersonal language and concise expression

Develop logical arguments and cite evidence

Use planning, drafting, editing, proofreading and self-
evaluation to shape and craft their writing for maximum effect

Summarise and take notes

Engage with and reflect on different ideas, opinions, beliefs 
and values when exploring topical and controversial issues and 
problems

Research, plan and undertake enquiries into issues and 
problems using a range of information and sources

Analyse and evaluate sources used, questioning different 
values, ideas and viewpoints and recognising bias

Communicate an argument, taking account of different 
viewpoints and drawing on what they have learnt through 
research, action and debate

Justify their argument, giving reasons to try to persuade others 
to think again, change or support them

Represent the views of others, with which they may or may not 
agree

Explore creative approaches to taking action on problems and 
issues to achieve intended purposes

Work individually and with others to negotiate, plan and take 
action on citizenship issues to try to influence others, bring 
about change or resist unwanted change, using time and 
resources appropriately
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12.3 ‘Every Child Matters’ needs

Does BBC News School Report support any 
of the needs of the ‘Every Child Matters’ 
agenda? Using the key features listed from 
the ‘Every Child Matters’ report (shown in 
Section 6.2), does any evidence from across 
the study indicate that these features are 
being supported? Table 12 indicates where 
there is at least some level of evidence to 
support learning arising in the case of each 
statement (√ indicates some evidence, while 
√√ indicates stronger evidence from across 
different sources). Again, this study has not 

sought to identify the depth or extent of 
learning, and the results here use evidence 
reported by students, teachers, mentors 
and CLC managers, and from a one day 
observation.

 
 
 

ICT

√

 
√

 
 
√

 
 
√√

 
√√

 
√√

 
√

 
√√

 
√√

 
√√

 
√

 
√ 

√√

 

Analyse the impact of their actions on communities and the 
wider world, now and in the future

Reflect on the progress they have made, evaluating what they 
have learnt, what went well, the difficulties encountered and 
what they would do differently

Consider systematically the information needed to solve a 
problem, complete a task or answer a question, and explore 
how it will be used

Use and refine search methods to obtain information that is 
well matched to purpose, by selecting appropriate sources

Collect and enter quantitative and qualitative information, 
checking its accuracy

Analyse and evaluate information, judging its value, accuracy, 
plausibility and bias

Select and use ICT tools and techniques appropriately, safely 
and efficiently

Bring together, draft and refine information, including through 
the combination of text, sound and image

Use a range of ICT tools to present information in forms that 
are fit for purpose, meet audience needs and suit the content

Communicate and exchange information (including digital 
communication) effectively, safely and responsibly

Review, modify and evaluate work as it progresses, reflecting 
critically and using feedback

Reflect on their own and others’ uses of ICT to help them 
develop and improve their ideas and the quality of their work

Reflect on what they have learnt and use these insights to 
improve future work
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Table 12: Evidence indicating learning to meet specific features of the ‘Every Child Matters’ agenda

Subject

 
 
Be healthy

Stay safe

 
Enjoy and 
achieve

 
 
 

Make a 
positive 
contribution

 
 
 

 
Achieve 
economic 
well-being

Some evidence 
indicating 
learning

√

√

√√

√

 
√

√

√

√

 
√√

 
√

√√

 
√

 
√

 
√√

 

√ 

√

Key feature

 
 
physically healthy

mentally and emotionally healthy

sexually healthy

healthy lifestyles

choose not to take illegal drugs

safe from maltreatment, neglect, violence and sexual 
exploitation

safe from accidental injury and death

safe from bullying and discrimination

safe from crime and anti-social behaviour in and out of school

have security, stability and are cared for

ready for school

attend and enjoy school

achieve stretching national educational standards at primary 
school

achieve personal and social development and enjoy recreation

achieve stretching national educational standards at secondary 
school

engage in decision making and support the community and 
environment

engage in law abiding and positive behaviour in and out of 
school

develop positive relationships and choose not to bully or 
discriminate

develop self confidence and successfully deal with significant 
life changes and challenges

develop enterprising behaviour

engage in further education, employment or training on 
leaving school

ready for employment

live in decent homes and sustainable communities

access to transport and material goods

live in households free from low income
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12.4 Fulfilling important aspects of 
learning

A number of important aspects of learning, 
considered in the context of this project, 
were highlighted in Section 4.2. There is 
evidence from observations and reported 
outcomes that these specific aspects of 
learning have arisen in some instances for 
specific students rather than for all students. 
Exploring in the future the more exact 
nature of these types of instances, where 
specific aspects of learning arise in particular 
cases, is clearly worthy. A difference between 
the study reported by the BFI (Bazalgette, 
Harland and James, 2008) and this study is 
that some methodologies used in the BFI 
report were concerned with identifying some 
levels of learning arising across all student 
cases, rather than identifying learning 
depth arising at a more personal level (that 
is, learning measured for those aspects 
identified as impacting on the individual).  
In this study, there has been an attempt in 
approaches taken to consider evidence of 
learning arising at a personal level where 
possible. Because of the nature of the 
group activities in this project, learning 
has often related to empowerment of an 
individual student rather than to a wider 
growth of knowledge arising in the same 
way for all members of a group. Individuals 
with different project remits were involved 
in, and learning about, specific aspects 
associated with ‘doing’ (and such learning 
clearly involves a measure of capability 
as well as a growth of knowledge). If 
subsequent studies seek to explore such 
capabilities in more detail, then the selection 
of methodologies to do this will need to be 
carefully considered. It will be important 
that there are methods adopted that do 
not seek to identify learning outside the 
context in which that learning is happening; 
for methods exploring learning outside the 
learning context, then such identification 
of learning could well be considered to 
measure a transfer of learning rather than 
an identification of learning per se. When 
exploring learning concerned with capability, 
there is likely to be little substitute for the 
gathering of evidence at first hand (this 
relates to the ways that assessors often 
measure on-the-job training, for example); 
there are always likely to be limits if the 

gathering of evidence is post hoc, or if it 
uses media (such as paper-based tests) that 
do not represent the environment in which 
the learning itself happens. Certainly some 
teachers in this study have suggested that 
individuals are gaining in important respects, 
while group gains are much more difficult to 
assess. Here, in considering certain important 
aspects of learning arising, individual 
responses from teachers have been used to 
illustrate evidence of outcomes arising.

Does BBC News School Report support  
‘authentic’ learning?
“Confidence, verbal language skills, 
presentational and planning skills, research 
skills etc. – all can be gained in other ways 
but the end result of this is much more real 
to them.”

Does BBC News School Report support un-
derstanding through discussive interactions?
“Obviously they learnt about journalism, 
but they also learnt how to interact with 
other students and adults in a number 
of situations. It definitely boosted the 
confidence of our shy students and made our 
not so shy students even bolder!”

Does BBC News School Report support 
internal cognitive aspects of the learning 
process?
“It has been the most enjoyable English 
scheme of work this year for my Year 8’s 
(their words). It has been very hands on and 
practical and challenging for them which can 
be hard for G&T groups.”

Does BBC News School Report support a  
focus on the transfer of learning, and  
literacy in the new digital age?
“I think this process gives pupils responsibility 
which they relish and gives them a chance to 
actually use the skills we teachers are always 
harping on about! The pupils themselves said 
to me that they felt like real journalists, like 
what they were doing was worthwhile rather 
than merely a classroom based task.”
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Appendix 1: Interview schedule used with  
CLC managers

Name: 
CLC: 
Date:

When did you get involved in the BBC News School Report?1. 

What were your reasons for getting involved at that stage?2. 

How important was the form of activity, and how important was the BBC branding to you?3. 

Has it been an easy project to run?4. 

Has it been fulfilling from the point of view of the CLC?5. 

What are the key benefits that the CLC has gained?6. 

Will you want to take it further, or do it again?7. 

Are the reasons you would want to do it again the same as those for initially getting 8. 
involved?

Do you think the experience of teachers has been positive?9. 

Do you think they will want to take the project forward, or do it again?10. 

What do you think the pupils have gained from this form of project?11. 

Are there particular ages or groups of pupils that it seems to suit best?12. 

Is it the sort of project where pupils have to do a lot on their own, without the teacher?13. 

Is it the sort of project where pupils should do more on their own, without the teacher?14. 

Are there things that could be done to make it better?15. 
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Appendix 2: Interview schedule used with  
BBC mentors

Name: 
Support for: 
Date:

When did you get involved in the BBC News School Report?1. 

What were your reasons for getting involved at that stage?2. 

Has it been an easy project to support?3. 

Has it been fulfilling from your point of view? (If so, what have you gained personally?)4. 

What are the key benefits that you feel the BBC has gained?5. 

Will you want to take it further, or do it again?6. 

Are the reasons you would want to do it again the same as those for initially getting 7. 
involved?

Do you think the experience of CLCs has been positive?8. 

Do you think they will want to take the project forward, or do it again?9. 

Do you think the experience of teachers has been positive?10. 

Do you think they will want to take the project forward, or do it again?11. 

What do you think pupils have gained from this form of project?12. 

Are there particular ages or groups of pupils that it seems to suit best?13. 

Is it the sort of project where pupils should do more on their own, without the teacher?14. 

Are there things that could be done to make it better?15. 
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Appendix 3: Interview schedule used with teachers

Name: 
School: 
Role and subject: 
Date:

When did you get involved in the BBC News School Report?1. 

What were your reasons for getting involved at that stage?2. 

How important was the form of activity, and how important was the BBC branding to you?3. 

Has it been an easy project to run? (From a teaching, curriculum integration, or pupil 4. 
management point of view?)

Has it been fulfilling from a teaching perspective?5. 

What are the key benefits that you feel the school or department has gained?6. 

Will you want to take it further, or do it again?7. 

Do you think the experience of pupils has been positive?8. 

Do you think pupils will want to do this form of project in the future?9. 

What do you think the pupils gained most from this form of project?10. 

Are there particular ages or groups of pupils that it seems to suit best?11. 

Is it the sort of project where pupils have to do a lot on their own, without the teacher?12. 

Is it the sort of project where pupils should do more on their own, without the teacher?13. 

Are there things that could be done to make this form of project better?14. 
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Appendix 4: Interview schedule used with students

Name(s): 
School: 
Gender(s): 
Date:

When did you start the project for the BBC News School Report?1. 

Why did you get involved? (Did you volunteer, were you selected, was everyone involved?)2. 

Do you think it is important for you to have the chance to try this type of project?3. 

Has it been easy to do?4. 

What have been the main challenges for you?5. 

What do you think you have gained most from the project?6. 

Do you think it will have any long term impact on you? (Has it helped you decide you would 7. 
like to make a career in television journalism, or video recording, for example?)

Is the presence of the BBC important in this type of project?8. 

How have you managed to work in groups?9. 

Are there things that you have learned about each other, and how to get on with each 10. 
other?

Is it the sort of project where you have had to do a lot on your own, without the teacher? 11. 
(What are the important things that the teacher has done?)

Are there things that could be done in the future to make this project better?12. 
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